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Introduction

The Tongass School of Arts and Sciences (TSAS) provides an important and distinct educational choice in the Ketchikan Gateway Borough School District by developing student academic and life skills through the integrated study of arts and sciences.  Educational research shows that children learn well when curriculum integrates subjects by themes and when instruction takes the time to explore subjects in-depth.  Research also shows that children learn in different ways and rates and that they thrive when instruction builds on their strengths and interests.  TSAS represents a shared vision of excellence and equity where students, staff, and parents are engaged in the learning process. It provides a positive and supportive environment for children to learn and take risks and is guided by effective and collaborative school leadership. World languages, music, fine and performing arts, physical and health education and social skills development are seen as complementary and equal in value to the study of language arts, mathematics and the sciences.  Decision-making is inclusive and based on data and research consistent with the focus of the school.  The school explicitly recognizes that new educational opportunities for our children will come from partnerships among teachers, parents, and the community at-large. 

There is substantial research that supports the TSAS approach.  Educational leaders including Howard Gardner, Susan Kovalik, Renate and Geoffrey Caine, Patricia Wolfe, Robert Sylwester, Eric Jensen, and William Glasser, among others, describe educational reform in terms of addressing differences in learning styles, maturity of students, cultural backgrounds, individual student  interests and talents, and the biology of learning as recently described in neurological research.  Their work, which forms the rationale and foundation of the Tongass School, suggests that people learn most effectively:

· when learning is meaningful and relevant. Personal meaning is the gateway to memory – and there is no learning without memory;

· when learning from experiences – tying new ones to ones from the past. Intelligence is a function of experience. During a powerful learning experience, people see patterns, make connections and draw relationships. Therefore, we need to provide children with many different experiences;

· when they are intellectually challenged, intrinsically motivated, and believe that they can accomplish the learning task. In other words, there is a low threat environment that supports risk taking and provides high challenge; 

· when their learning strengths, talents and interests are identified, encouraged and built upon. This means we change the focus.  We should not ignore weaknesses, but rather build on strengths and interests in order to help children have the confidence to overcome their weaknesses;

· when they are emotionally tied to the learning experience. Emotion is considered the gateway to learning. This means that learning should be fun, joyful, challenging, at times frustrating, and always satisfying;

· when positive relationships are built into the learning experiences. Relationship is vitally important to the creation of community;

· when they are supported in their learning – within the home, school and community;

· when they are immersed in complex life-like learning situations and experiences and are given opportunities to explore ideas, concepts and skills from many different perspectives through dialogue, inquiry, experimentation, investigation, creativity, research, and projects;

· when they have some choice in what they learn, how they learn it and how they can demonstrate what they have learned. They need opportunities to demonstrate their understanding through performance of authentic tasks within the instructional framework. This does not eliminate testing, but does diminish the focus on this type of assessment;

· when they are given adequate feedback and many opportunities to process and reflect on what they are learning. Another educational term for this is metacognition – or "knowing what you know".  Children need to be aware of what it is that they are learning and also what it is that they still don’t understand;

· when they are focused on personal growth rather than on comparison to others. They need to be actively involved in the self-evaluation process;

· when instruction is integrated and uses themes to tie together the different subject areas as a means of making learning more meaningful and memorable;

· when artistic expression and creative opportunities are built into learning experiences because there is a body/mind/senses connection to meaningful learning.  Children do not learn with their minds alone.  They need to actively engage their bodies and senses also. 

Many of these educational ideas form the foundations of best educational practice in schools across the country.  There is agreement that these principles are used most effectively when coordinated and implemented in a consistent manner school-wide with the support and guidance of the school’s administrators, teachers and parents.  The Tongass School, as a public charter school, will provide a coordinated educational setting where such principles and practices can be comprehensively implemented.

The need for the Tongass School has been established through the expression of local interest  as well as in the research literature.  The school’s Academic Policy Committee (APC) has received letters of interest from parents representing over 100 students that would be in kindergarten through sixth grade in the fall of 2003.  The Tongass School will provide an inclusive learning community where all students, their parents, and the school’s staff appreciate and value diversity.  The school’s rationale is the belief that important academic, social, and ethical skills and attitudes are developed when students with various abilities, needs, and backgrounds learn together.  

The Tongass School of Arts and Sciences is part of an on-going national strategy to improve local public schools through approval of individual school charters. Referred to as charter schools, they are nonsectarian public schools of choice that operate with freedom from many of the regulations that apply to traditional public schools which are typically managed directly by the central school district office. The “charter” establishing each such school is a performance contract detailing the school’s mission, program, goals, students served, methods of assessment, and ways to measure success. Charter schools are accountable to their sponsor – usually a state or local school board – to produce positive academic results and adhere to the charter contract.  The basic concept of charter schools is that they exercise increased autonomy in return for this accountability.  They are accountable for both academic results and fiscal practices to several groups: the sponsor that grants them, the parents and teachers who choose and help manage them, and the public that funds them.

Although the content of individual school charters varies considerably around the country, the intention of most state charter school legislation is to:

· Increase educational opportunities by providing choices of educational programs for parents and students within the public school system;

· Increase accountability in public education;

· Encourage innovative teaching practices;

· Create professional opportunities for teachers;

· Encourage community and parent involvement in public education;

· Develop model educational programs that can be replicated.

People establish charter schools for a variety of reasons. The founders generally fall into three groups: grassroots organizations of parents, teachers and community members; entrepreneurs; or existing schools converting to charter status. According to the first-year report of the National Study of Charter Schools, the three reasons most often cited to create a charter school are to:

· Realize an educational vision;

· Gain autonomy;

· Serve a special population.

Parents and teachers choose charter schools primarily for educational reasons – high academic standards, small class and school size, innovative approaches, or educational philosophies in line with their own.  School Boards are attracted to the charter school concept because it can help bring about positive change in the district by empowering parents, teachers and others most affected by reform and holding them accountable for results.

The attached application for a Tongass School charter outlines a comprehensive plan which has been prepared consistent with the procedures approved by the Ketchikan Gateway Borough School District School Board. 

1.  Description of the Educational Program

Philosophy

A meaningful education includes an instructional program that develops a foundation of skills and knowledge and provides students, according to their developmental level, the freedom to ask and seek answers to important questions; to analyze, investigate, and synthesize information; and develop independent opinions and conclusions through inquiry, dialogue and reflection.

The Tongass School of Arts and Sciences believes that:

· Children need a well-rounded elementary education that includes world languages, music, fine and performing arts, physical and health education and social skills development as complementary and equal in value to the study of language arts, mathematics and the sciences;

· The process by which a child learns is as important as what the child produces;

· Children are naturally curious learners with diverse strengths, needs, interests, and talents;

· Children need a broad foundation of skills provided through in-depth instruction and investigation of subject areas and themes that connect the subject areas;

· Children need to learn respect and appreciation for the diversity of people, including their languages, cultures, and beliefs;

· Children need to learn to take responsibility for their own actions and work successfully with others in a collaborative manner;

· Children need to learn about their community and their relationship and connection to it;

· Children need the support and guidance of positive role models;

· Parents are a vital and integral part of their child’s education;

· Children benefit and learn from social interaction with their peers;

· The academic, social and emotional development of children must be addressed within the educational program;

· The school is a learning community that develops respect, responsibility, cooperation, and active participation of all members.

Mission

The mission of the Tongass School is to provide an educational experience for students that:

· Fosters complex educational opportunities that include real life and real world experiences and builds on themes related to the arts and sciences;

· Effectively applies current educational research to school and classroom practice;

· Respects, values and builds on the individual and unique strengths of students in order to foster a strong sense of responsibility and self-worth;

· Creates an educational environment that provides positive relationships within the classroom, the school community and the community at large;

· Develops respect and appreciation for diversity of people, cultures, ideas and perspectives;

· Increases parental involvement in the education of their children.

School Goals

1. Incorporate educational research and Integrated Thematic Instruction into the educational program

2. Build and maintain a strong sense of school community

3. Increase parental involvement and participation in the school

4. Build community connections into the educational program

Student Learning Goals

1. Demonstrate appropriate developmental or age level mastery of the State Performance Standards in core academic areas

2. Gain knowledge and have opportunities to learn through real world connections and experiences

3. Develop personal creative avenues of interest and talent

4. Develop life-long learning skills, social inter-personal skills, and life-skills needed to become responsible conscientious citizens

The Learning Program

The Tongass School is a K-6 program that includes a full day kindergarten and a special needs preschool.  The school’s long-term goal will be to include an integrated pre-school program.  The Tongass School will support and implement an inclusive model for special needs and gifted students.

The learning program emphasizes depth of understanding and focuses on teaching children to think critically and creatively about their world.    TSAS aligns its curriculum, instruction and assessment in a learning environment consistent with the school’s philosophy and mission.  The school will use the educational tools and training described in the program known as Integrated Thematic Instruction (ITI) to coordinate development of the school’s curriculum and instructional methods (see appendix 1, ITI Overview, page 71).  The ITI model has two principal goals:

· To create citizens willing and able to participate in our democratic processes to improve life now and for future generations;

· To help educators translate current brain research into practical strategies to improve the classroom and the school.

The ITI model is based on five basic principles developed by research that explores how the human brain develops and learns throughout life.  These principles are:
1. Intelligence is a function of experience.

2. Learning is an inseparable partnership between brain and body.

a. Emotion is the gatekeeper to learning and performance.

b. Movement enhances learning

3. There are multiple intelligences or ways for solving problems and producing products.

4. Learning is a two-step process:

a. Step one: Making meaning through pattern seeking;

b. Step two: Developing a mental program for using what we understand and wiring it into long-term memory.

5.
Personality impacts learning and performance.

ITI translates these research principles into action in the classroom through nine “body brain compatible elements.”  These are:

1. Absence of Threat/Nurturing Reflective Thinking

2. Meaningful Content

3. Adequate Time

4. Enriched Environment

5. Immediate Feedback

6. Movement

7. Choices

8. Collaboration

9. Mastery/Application

ITI provides training, materials and assistance in a recommended five stage process that incorporates three areas of best practice including the biology of learning, curriculum development, and teaching strategies.  The ITI model has been used and proven successful both within the United States and internationally.  The Tongass School expects that staff development will begin prior to the 2003-2004 school year and will be on-going through the five stage implementation process which includes:

1. Committing to the use of best knowledge and best practice;

2. Creating a body/brain compatible environment in which learning can occur;

3. Connecting the school to the community;

4. Creating and implementing an integrated body/brain compatible curriculum and implementing it;

5. Continual reevaluation.

Each of these five stages has specific training,  instructional strategies, expectations, and indicators of progress.
Curriculum:  The curriculum provides a rich elementary school experience.  It emphasizes depth of understanding and focuses on the goal of teaching children to think independently.  Using the ITI model, curricular subjects will be integrated through the study of arts and sciences. The  K-6 curriculum is based on the State of Alaska’s content and performance standards and will include:

· English and Language Arts

· Mathematics

· Science

· Geography

· Government and Citizenship

· History

· Arts

· Skills for a Healthy Life

· World languages

· Technology

The Alaska State Content Standards will provide the specific framework within which the curriculum is developed. Using the ITI model, teachers will have the freedom to explore topics in depth that directly tie into the state standards and integrate them into classroom and school-wide themes selected on a yearly, semester, quarterly or monthly basis.  TSAS expects that implementation of the ITI model will result in modification of the curriculum details over time.
Instructional Methods:  Research indicates that in-depth instruction, combined with a learning environment that provides high expectations in a supportive environment, directly correlates to student achievement.  Tongass School instruction will gradually incorporate the ITI model and will center on the immersion of students in complex, hands-on, real world experiences.  Instruction will accommodate individual student learning styles and rates and maintain children’s natural curiosity to learn.  It will engage students in dialogue, problem solving, project-based learning that encourages creativity, independent and collaborative student research, social interaction, and the development of personal and civic responsibility.  Instructional innovation by teachers based on current research will be encouraged and will aim to provide a balance of direct instruction and discovery processes.  Instruction will use:

· dialogue and class meetings;

· journals, learning logs and essays;

· real life problem solving;

· simulations;

· project-based learning;

· social interaction;

· cooperative learning;

· team teaching;

· opportunities for student choice and decision making;

· cross-age and multi-age groupings;

· cross-age and peer tutoring;

· technology as a natural extension of exploration and learning.
The specific instructional materials will be approved by school staff and the APC with the assistance of ITI.  Instructional resources may include guest speakers and presentations, a science lab, computers, art studio, music room, textbooks, primary source materials, library books, reference materials, maps, globes, computer programs and software, internet access, cameras, and field trips among others.

Evaluation Procedures:  TSAS students will take all of the standardized tests required by the State of Alaska.  These currently include the State of Alaska Benchmark Tests and the Terra Nova.  The school will integrate student assessment within the teaching process in order to plan the next steps in instruction.  Assessment will be embedded in the instructional process in order to avoid interruptions to student learning.  The school will provide a variety of ways for students to show what they have learned and how they have learned it using methods known as authentic and performance assessment.  The emphasis will be on the continual growth and progress of individual students. Children, along with their parents and teachers, are important partners in evaluating student achievement.
The assessment methods of the Tongass School are based on the following four assessment principles:

1. In order to have a complete picture of a student’s growth different types of assessments must be used.  Assessments should focus on a student’s growth towards a high standard rather than comparing a student’s performance against other students;

2. There should be a close relationship between a desired student outcome and the means used to assess it;

3. Assessing what students do with knowledge is as important as assessing what knowledge they have;

4. Assessment should promote and support reflection and self-evaluation on the part of students, staff and parents.

TSAS will evaluate and record student progress through:

a.
Continuums of academic growth in reading, writing, mathematics and the sciences (See appendix 8 for examples of continuums with grade level ranges);

b. 
Personal Creative Interests and Talents Inventories;  

c. Portfolios of progress in major academic and arts areas – including student self-assessment of growth;

d. Demonstrations/Performances of achievement;

e.  Teacher anecdotal records, evaluative rubrics and   

narrative reports;
   

f. 
Parent observations and surveys;

g. 
Student-led conferences with parents and teachers.

In addition, students will demonstrate proficiency or progress toward proficiency on the Alaska State Performance Standards in reading, writing and mathematics as demonstrated on the State Benchmark Exams and the Terra Nova tests. If specific funding sources require certain tests in order to receive specific services for students, we will administer these additional tests to appropriate students.  In those cases where students are not progressing towards established goals, the school staff will form student study teams to establish strategies for student improvement.  Baseline data will be established for all progress indicators tied to student and school goals.

Scheduling Requirements: The Tongass School will adopt the KGBSD school calendar.  Specific times of the school day will consider available transportation options in the district.

Language Arts

The Language Arts curriculum is a literature-based program that includes a balance of oral and written language. Reading instruction will be  meaning based and encompass systematic and explicit emergent literacy skills including attention to cueing systems, spelling and vocabulary development, a wide range of comprehension strategies and critical thinking skills to interpret, evaluate and appreciate texts. Students with  language and other special needs are given ample opportunities to participate in communicative and interactive learning activities.  These activities will enhance their language acquisition, social, interpersonal, and academic skills in a language and print rich environment.  

The strengths of the Language Arts program lie in the integration of the literacy instruction across all areas of the curriculum, building upon an abundance of life experiences and the reservoir of knowledge students bring to school. Other effective program elements include guided reading instruction and differentiated instruction to meet the needs of all students. Students will read, write and share their work daily through various practices.  For example, such practices might include daily sustained silent reading, readers’ and writers’ circles and workshops, authors’ fairs, literacy clubs, and continuous school library access.  Finally, the language arts program is presented via a spiraled curriculum, offering students the opportunity to go both deep and broad over the course of their years at the Tongass School.

The ultimate goal of the language arts program is to ensure access to high quality instruction for all students so they may develop as competent English language users. The specific academic performance objectives are aligned with the Alaska Content Standards for English/Language Arts:

A) 
A student should be able to speak and write well for a variety of purposes and audiences;

B) A student should be a competent and thoughtful reader, listener, and viewer of literature, technical materials, and a variety of other information;

C) A student should be able to identify and select from multiple strategies in order to complete projects independently and cooperatively;

D) A student should be able to think logically and reflectively in order to present and explain positions based on relevant and reliable information;

E) A student should understand and respect the perspectives of others in order to communicate effectively.

Life-Long Learning Skills: Students will develop skills which will enable them to pursue their own path of learning throughout their adult lives, including:

· A sense of confidence about their ability to acquire information to attain academic, social, personal and economic fulfillment;

· A sense of pride in their ability to respond to the needs and demands of society and the workplace;

· A habit of lifelong reading and writing for pleasure.

Social Interpersonal Skills: Students will demonstrate:

· An ability to appreciate, understand, and respect all people through in-depth study of multicultural literature;

· An ability to express themselves clearly to others, both orally and in writing.

Life Skills: Students will develop skills necessary for a 

healthy adult life, including:

· Effective oral and written communication skills to enhance social and interpersonal skills;

· The ability to critically analyze and be literate in different disciplines, especially as they relate to the world around them;

· Participate in life long learning through literacy.

Academic Skills: Students will demonstrate appropriate developmental/age level mastery of English Language Arts in all four modes of literacy (listening, speaking, reading, and writing).

Listening and Speaking

· Oral language development, integrated with reading and writing;

· Practice interactive, communicative skills in various homogeneous and heterogeneous cooperative groups;

· Use a variety of listening and speaking strategies for different purposes.

Reading

· Demonstrate balanced skills development in meaningful contexts, phonemic awareness, phonics, decoding, word-attack skills, vocabulary, comprehension, grammar, spelling, mechanics, and critical thinking;

· Use context clues to decode and understand unknown words;

· Make, confirm and revise simple predictions about texts;

· Read a wide variety of literature, including multicultural and multimedia literature;

· Read aloud familiar stories, poems, and passages with fluency and expression;

· Recognize the elements of story, understand a variety of familiar literary passages and texts, understand complex elements of plot development;

· Interpret a variety of informational texts, use various parts of a book to locate information, and understand structural patterns in informational texts;

· Understand, summarize and recount information;

· Relate new information to prior knowledge and stories to personal experience; use new information to draw conclusions;

· Establish and adjust purposes for reading and monitor personal reading strategies;

· Understand author’s purpose and ways in which language is used in literary works, e.g., personification, alliteration, imagery;

· Use personal interest and need, knowledge of authors and genres, and text difficulty to select personal reading materials.

Writing

· Make personal and meaningful connections to writing;

· Integrate writing with listening, speaking, and reading;

· Understand and practice writing as a process, i.e. prewriting, drafting, revising, conferring, editing and publishing;

· Build writing fluency through multiple approaches to writing, e.g. shared writing, buddy writing, partner writing, cross-age and crossgrade writing, group writing, independent writing;

· Use grammatical and mechanical conventions in written composition;

· Understand and use writing conventions, stylistic and rhetorical aspects of writing; information gathering for research purposes;

· Share writing in a wide variety of genres, e.g. picture books, stories, poems, information pieces, personal experience narratives, responses to literature;

· Evaluate their own and others’ writing;

· Write expository compositions, narrative accounts, autobiographical incidents, persuasive compositions, business letters and letters of request, and technical texts;

· Write across the curriculum and for different audiences. 

Alaska State Benchmark Performance Objectives (Language Arts)

Kindergarten – Second Grade 

READING 

Demonstrates an understanding of how print is organized:

1) Identifies the front and back of a book; (E.B.1)

2) Recognizes that print goes from left to right and top to bottom; (E.B.1)

3)
Recites favorite poems and chants with rhythm, pace, and intonation; (E.B.1)

4)
Recognizes and names all upper and lower-case letters; (E.B.1.)

5)
Recognizes the function of empty space in establishing word boundaries; (E.B.1)

6)
Identifies and uses punctuation to facilitate oral reading. (E.B.1) 

Demonstrates developmentally appropriate phonemic awareness, decoding and word recognition skills:

1) Hears separate words; (E.B.1)

2) Aurally recognizes rhyming words; (E.B.1)

3) Recognizes own name; (E.B.1)

4) Read signs, logos. labels, and high frequency words; (E.B.1)

5) Understands that letters make sounds: (E.B.1)

6) Identifies middle and ending consonant sounds; (E.B.1)

7) Identifies all corresponding consonant sounds and approximate vowel sounds; (E.B.1)

8) Breaks words into syllables: (E.B.1)

9) Reads familiar text; (E.B.1)

10) Uses decoding strategies to explore new text; (E.B.1)

11) Applies knowledge of blending in sounding out more complex words; (E.B.1)

12)
Applies knowledge of visual (phonics), structure (grammar), and meaning (context) cues. (E.B.1)
Reads/Listens to/Responds to fictional/non-fictional text:

1) Uses pictures and context to clarify meaning and make predictions; (E.B.1)

2) Retells stories orally and/or through dramatic play; (E.B.1)

3) Identifies characters, settings, and story events; (E.B.2)

4) Relates new knowledge to personal experiences; (E.B.3)

5) Recognizes topic or main idea and supporting details; (E.B.1)

6) Retells stories including beginning, middle and end; (E.B.1)

7) Responds to who, what, where, when, and how questions; (E.B.1)

8) Summarizes simple passages; (E.B.1)

9) Follows simple written instruction from text; (E.C.2)

10) Applies strategies such as rereading, predicting, and confirming to facilitate understanding; (E.B.1)

11)
Interprets information from charts and graphs; (E.B.2)

12)
Expresses own opinion about text. (E.D.1)
Making meaning from literature:

1)
Reads and listens to folk tales, fables, nursery rhymes, and poetry; (E.B.2)

2) Identifies character, setting and story events; (E.B.2)

3) Retells favorite stories /recites favorite poems; (E.B.1)

4) Distinguishes between fiction/nonfiction, prose/poetry, and short story/drama; (E.B.2)

5) Reads and listens to short stories, dramas, and poetry from other cultures; (E.E.1)

6)
Makes predictions about characters, actions and feelings based on personal experiences. (E.B.3)

WRITING

Understands the concept of writing:

1) Draws or uses pictures and/or letters and temporary spelling; (E.A.2)

2) Reads and explains own writing attempts and drawings; (E.A.4)

3)
Contributes to group stories and dictates individual stories. (E.A.1)

Techniques of writing:

1) Writes complete sentences with detail and correct word order; (E.A.2)

2) Writes a paragraph with a topic sentence and supporting details; (E.A.2)

3)
Writes short stories or compositions with a beginning, middle and end; (E.A.1)

4) 
Applies prewriting, drafting, revising and editing techniques; (E.A.5)

5) 
Provides appropriate feedback to peers about written work. (E.A.8)

Forms of writing:

1) Writes lists; (E.A.4)

2) Writes short narratives, stories, letters, and simple informational pieces; (E.A.4)

3) Writes for a specific audience. (E.A.4)

Language conventions:

1) 
Demonstrates evidence of Standard English grammar, usage and mechanics in oral work; (E.A.1)

2)
Recognizes and uses correct word order in sentences when speaking; (E.A.1)

3) Prints own name using appropriate upper and lower case letters; (E.A.2)

4) Identifies difference between lower and upper case letters; (E.A.2)

5) Distinguishes between complete and incomplete sentences; (E.A.2)

6) Understands differences between nouns and verbs; (E.A.2)

7) Uses periods, question marks, and exclamation points appropriately; (E.A.2)

8) Uses commas in greeting and closures in a letter; (E.A.2)

9) Capitalizes first word of a sentence, names of people, the pronoun “I”, the months, and the days of the week; (E.A.2)

10) Correctly spells high-frequency words, including  irregular words; (E.A.2)

11) 
Uses transitional spelling in their writing. (E.A.2)

Library/Reference/Research/Presentations:

1) Becomes familiar with the library, the process of checking out books and care of library books; (E.D.1)

2) Develops alphabetizing skills; (E.D.1)

3) Correctly uses the electronic card catalog; (E.D.1)

4) Begins to develop familiarity with the Dewey Decimal System; (E.D.1)

5) Develops questions related to topics of interest; (E.C.1)

6) Develops plan for completing a simple project; (E.C.2)

7) Works independently and in groups to complete a project; (E.C.2&5)

8) Participates in individual and group presentations; (E.C.2&5)

9) Begins to develop simple rubric for project evaluation. (E.C.4)

Third Grade – Sixth Grade

READING

Demonstrates understanding of how print is organized:

1)
Reads aloud with rhythm, pace, and intonation; (E.B.1)

2)
Identifies and uses end punctuation to facilitate reading; (E.B.1)

3)
Rehearses and reads texts aloud to an audience: literature responses, performances or as part of formal presentations for research reports. (E.B.1)
Word origins and relationships:

1)
Understands antonyms, synonyms, homonyms, prefixes and suffixes; (E.B.1)

2) 
Uses multiple meaning words appropriately; (E.B.1)

3)
Uses word parts to determine meaning (root words, prefixes, suffixes, compound words, and contractions); (E.B.1)

4)
Uses context clues to determine meaning of unfamiliar words; (E.B.1)

5)
Uses content area and specialized vocabulary; (E.B.1)

6)
Identifies, explains and uses the parts of a dictionary; (E.B.1)

7)
Uses the thesaurus to replace given words with appropriate synonyms and to expand vocabulary. (E.B.1)

Decoding and word recognition:
1) 
Distinguishes syllable breaks phonetically; (E.B.1)

2)
Knows the rules to decode words by syllabication; (E.B.1)

3) 
Knows and uses complex word families when reading;     (E.B.1)

4) Applies rules of structural analysis (contractions, compound words, prefixes, suffixes, and plurals); (E.B.1)

5) Independently integrates the main cueing systems in reading: meaning (context); structure (language); visual (phonetic); (E.B.1)

6) Self-corrects when subsequent reading indicates an earlier miscue.  (E.B.1)

Fiction and non-fiction:

1)
Uses context clues for comprehension; (E.B.1)

2)
Identifies main ideas and significant supporting details; (E.D.2)

3) 
Demonstrates knowledge of setting, characters and events; (E.B.2)

4)
Restates facts or story events in correct sequence; (E.B.2)

5)
Infers meaning by recognizing the feelings, actions, traits and motives of the characters; (E.B.2)

6)
Identifies cause/effect or conflict resolution in text; (E.B.2)

7)
Interprets information from diagrams; (E.B.1)

8)
Infers meaning from text; (E.B.1)

9)
Recognizes author’s purpose to entertain and/or inform; (E.D.1)

10)
Differentiates between fact and opinion; (E.D.2)

11)
Reads and follows multi-step directions to complete a simple task; (E.C.2)

12)
Summarizes in own words to make sense; (E.B.2)

13)
Scans table of contents/index/glossary for specific information; (E.B.1)

14)
Scans for specific information in content area text; (E.B.2)

15)
Defends and supports an opinion; (E.D.4)

16)
Makes predictions, compare and contrast, and identify main idea; (E.B.2)

17)
Recognizes persuasion, propaganda, and bias; (E.E.3)

18)
Evaluates author’s purpose/point of view. (E.D.1)
Making meaning from literature:

1)
Reads and distinguished between various genres – fiction/non-fiction, prose/poetry, short story/drama/novel; (E.B.2)

2) 
Reads and responds to the classic fairy tales, myths, folk tales, legends and fables from around the world and from different cultures; (E.E.1)

3) 
Recognizes the significance of traditional literature within a culture and compares to other cultures; (E.E.1)

4) 
Recognizes and describes character types in folk tales, fairy tales and stories; (E.D.2)

5) 
Identifies simile, metaphor, personification, alliteration and hyperbole as literary devices; (E.B.2)

6)
Makes, confirms, and revises predictions concerning plot and characters; (E.D.2)

7) 
Understands how characters develop throughout stories; (E.D.2)

8) 
Identifies the conflict of the plot; (E.D.2)

9)
Finds underlying theme and relates it to personal experiences; (E.B.3)

10)
Selects and reads literature from a variety of genres; (E.B.2)

11)
Recognizes elements of fiction including character, character traits, plot and setting; (E.B.2)

12)
Identifies narrator’s point of view; (E.D.2)

13)
Recognizes and expresses mood of the selection; (E.B.2)

14)
Distinguishes between figurative and literal language. (E.B.1)

WRITING

Techniques of Writing:

1) 
Develops a topic sentence; (E.A.1)

2) 
Applies prewriting, drafting, revising, editing, and publishing techniques to his/her own writing; (E.A.5)

3) 
Understands the use of a simple rubric; (E.A.8)

4) 
Applies rubrics to various forms of writing; (E.A.8)

5) 
Revises own and others’ work and provides appropriate feedback to peers based upon rubrics to improve quality and effectiveness of writing; (E.A.8)

6) 
Gives credit for others’ ideas, images, and information by citing information about sources, including title and author; (E.D.3)

7) 
Uses resources such as computers, word processing software, dictionaries, and thesauruses to make choices when writing; (E.A.7)

8) 
Incorporates reference and research skills into long term writing projects and investigations. (E.C.2)

Forms of writing:

1) 
Writes narratives and stories, poetry and simple reports; (E.A.4)

2) 
Writes descriptive and informational pieces; (E.A.4)

3) 
Writes biography and autobiography. (E.A.4)

4) 
Writes journals and learning logs; (E.A.4)

5) 
Writes personal and business letters; (E.A.4)

6) 
Writes short technical reports; (E.A.4)

7) 
Writes expository and persuasive speeches and points of view; (E.A.4)

8) 
Plans, writes and produces independent and collaborative projects. (E.C.2&5)

Language conventions:

1) Uses declarative, interrogative, imperative, and exclamatory sentences in speaking and writing; (E.A.2)

2) Uses past, present and future verb tenses in speaking and writing; (E.A.2)

3) 
Develops sentences including simple, compound, and complex; (E.A.2)

4) 
Identifies and rewrites sentence fragments and run-ons; (E.A.2)

5)
 Demonstrates correct subject/verb agreement; (E.A.2)

6) 
Identifies and understands complete subjects and predicates and compound subjects and predicates; (E.A.2)

7) 
Recognizes dependent and independent clauses; (E.A.2)

8) 
Applies basic spelling rules; (E.A.2)

9) 
Uses a variety of spelling strategies to move toward correct spelling of unknown words including: dictionary,  best guess, mnemonic devices, words shapes and letter patterns; (E.A.2)
10)
Spells age appropriate words with regular and irregular spelling patterns correctly; (E.A.2)

11) 
Identifies and correctly uses nouns, verbs, adjectives, adverbs, pronouns, prepositions and conjunctions to convey meaning; (E.A.2)

12) Uses root words, suffixes, prefixes, contractions and compound words appropriately; (E.A.2) 

13) 
Applies the conventions of capitalization. (E.A.2)
Library/Reference/Research/Presentations:

1)
Understands the Dewey Decimal System and its relation to finding particular book topics; (E.D.1)

2)
Uses alphabetizing skills; (E.D.1)

3)
Correctly used the electronic card catalog; (E.D.1)

4)
Uses books, periodicals, newspapers, maps, globes, encyclopedias, almanacs, atlases, dictionaries to gain information; (E.D.1)

5)
Uses the internet and electronic media to gain information; (E.D.1)

6)
Identifies purpose of research; (E.C.1)

7)
Brainstorms ideas and topics using a variety of organizational techniques including: note-taking, bubbling, mapping, outlining; (E.C.1)

8)
Defines a research focus through a key question; (E.C.2)

9)
Investigates a topic using a variety of sources; (E.C.2)

10)
Organizes a topic for presentation; (E.C.2)

11)
Participates in setting individual and group goals; (E.C.4)

12)
Participates in individual and group presentations; (E.C.2&5)

13)
Participates in the development of rubrics for project evaluation. (E.C.4)
Mathematics
The mathematics curriculum is problem-based, offering all students the opportunity to learn mathematical concepts and procedures with understanding. It draws on ten major mathematical content strands. Students will engage in problem solving that will call upon them to draw on knowledge of a wide variety of mathematical topics. At times, they will solve problems by approaching them from different mathematical perspectives, and at other times by representing the mathematics in different ways.  They will have ready access to and learn to use a variety of tools effectively, including manipulatives and technology, as they explore, conjecture, analyze, and refine solutions to problems based on evidence.  They will become skilled at analyzing their findings and the findings of others, and at communicating their understandings in both written and oral language.  Finally, they will appreciate the value of integrating mathematics with other areas of the curriculum as they grow in their understanding of how math can be used as a tool to help them organize and better understand many different types of information.

The objectives of the mathematics program are aligned with the Alaska content Standards for Mathematics:

A)
A student should understand mathematical facts, concepts, principles, and theories;

B)
A student should understand and be able to select and use a variety of problem-solving strategies;

C)
A student should understand and be able to form and use appropriate methods to define and explain mathematical relationships;

D) A student should be able to use logic and reason to solve mathematical problems;

E) A student should be able to apply mathematical concepts and processes to situations within and outside of school.

Life-Long Learning Skills: Students will develop skills, which will enable them to pursue their own path of learning throughout their adult lives, including:

· A sense of confidence about their ability to understand and apply mathematics in their everyday lives;

· The ability to pursue a career that requires the regular use of mathematics and/or continued development of higher mathematical skills and understanding.

Social Interpersonal Skills: Students will demonstrate:

· Their ability to participate effectively in group problem solving such that they recognize the value of different approaches to finding solutions to problems;

· An understanding of the benefits of long-term group work when engaged in mathematical investigations;

· Their ability to communicate effectively their solutions to each other, both orally and in writing.

Life Skills: Students will develop skills necessary to contribute to a healthy adult life, including:

· Problem solving, communication skills and management of time and resources as they apply what they learn in mathematics to learning across disciplines;

· How to use mathematics to help interpret the world around them.

Academic Skills: Students will demonstrate appropriate developmental/age level mastery of mathematics, in ten major content strands: 

· Numeration and Estimation/Computation: understand numbers, ways or representing numbers, relationships among numbers, and number systems; understand meanings of operations and how they relate to one another; compute fluently and make reasonable estimates;

· Algebra/Functions: understand patterns, relations, functions; represent and analyze mathematical situations and structures using algebraic symbols; use mathematical models to represent and understand quantitative relationships; analyze change in various contexts;

· Measurement: understand measurable attributes of objects and the units, systems and processes of measurement; apply appropriate techniques, tools, and formulas to determine measurements;

· Geometry: analyze characteristics and properties of two and three-dimensional geometric shapes and develop mathematical arguments about geometric relationships; specify locations and describe spatial relationships using coordinate geometry and other representational systems; apply transformations and use symmetry to analyze mathematical situations; use visualization, spatial reasoning, and geometric modeling to solve problems;

· Data Analysis/Probability: formulate questions that can be addressed with data and collect, organize, and display relevant data to answer them; select and use appropriate statistical methods to analyze data; develop and evaluate inferences and predictions that are based on data; understand and apply basic concepts of probability;

· Mathematical Reasoning and Problem Solving: use computation and technology as problem solving tools; use problem solving to investigate and understand mathematical content; analyze situations and draw logical conclusions; use models, known facts, and relationships to explain reasoning;

·  use deductive and inductive reasoning to verify conclusions, recognize patterns and construct valid arguments;

· Communication and Connections: express and represent mathematical ideas in many different formats; use mathematical terms in everyday language; develop, test, and defend mathematical hypotheses; clarify ideas through discussion; use mathematics in daily life and in other curricular areas. 

Benchmark Performance Objectives

(Mathematics)

Kindergarten – Second Grade 

Numeration and Estimation/Computation:
1) 
Compares two or more sets (up to 10 objects in each   group) and identifies which set is equal to, more than or  less than the other; (M.A.1)

2) 
Counts, recognizes, represents, names and orders numbers to 30 using objects; (M.A.1)

3) 
Counts, reads, writes, compares and orders whole numbers up to 100; (M.A.1)

4) 
Counts and groups objects into ones, tens and hundreds; (M.A.1)

5) 
Knows from memory addition and subtraction facts to 5,10,20; (M.A.5)

6) 
Solves addition and subtraction problems with one and two digit numbers; (M.A.3)

7) 
Understands the relationship among numbers, quantities, and place value in whole numbers to a thousand; (M.A.1)

8) 
Estimates, calculates, and solves problems involving the addition of two 2-digit numbers; (M.A.3)

9) 
Estimates, calculates and solves problems involving subtraction of two–digit numbers; (M.A.3)

10)
Models and solves simple problems involving multiplication and division:; (M.A.3)

11)
Selects and uses various representations of ordinal and cardinal numbers; (M.A.1)

12)
Identifies, models, and labels simple fractions, describing and defining them as equal parts of a whole, a region, or a set; (M.A.1)

13)
Identifies, describes, and extends patterns inherent in the number system.  Skip counts by 2’s, 5’s and 10’s. Identifies even and odd numbers. (M.A.1)
Algebra/Functions:

1) 
Identifies, sorts and classifies objects by attributes; (M.A.4)

2) 
Identifies objects that do not belong to a particular grouping; (M.A.4)

3) 
Identifies, describes, creates, and extends simple patterns involving shape, size or color; (M.A.4)

4) 
Writes and solves number sentences from problem situations that express relationships involving addition and subtraction; (M.A.4)

5) 
Completes open space sentences with missing numbers.  (M.A.4)
Measurement:
1) 
Compares the length, weight, and capacity of objects by making direct comparisons; (M.A.2)

2) 
Describes and arranges objects in space in terms of proximity, position and direction; (M.A.2)

3) Estimates the length or weight of objects and then measures to check for reasonableness; (M.A.2)

4) Measures length, capacity and weight using non-standard

and standard units of measurement; (M.A.2)

5)
Tells time to the nearest half hour, distinguishing between morning, afternoon, and evening; (M.A.2)

6)
Identifies coins, their value, and the value of given sets of coins. (M.A.2)
Geometry:

1) 
Identifies and describes plane shapes (circles, triangles, squares, etc.); (M.A.5)

2) 
Identifies and describes solid figures (cubes, cylinders, spheres, etc.); (M.A.5)

3) 
Describes and classifies plane and solid geometric shapes according to their faces, edges, and vertices; (M.A.5)

4) 
Identifies and creates examples of line symmetry. (M.A.5)
Data Analysis/Probability:
1) 
Collects, records, organizes, displays and explains the classification of data; (M.A.6)

2)
Represents and compares data, using picture graphs, bar graphs, tally charts, tables and Venn diagrams; (M.A.6)

3) 
Finds and records the possibilities of simple probability experiments; (M.A.6)

4) 
Conducts a survey and tallies the results. (M.A.6)
Mathematical Reasoning and Problem Solving:

1)
Creates numbers stories from his/her own experiences; (M.B.1)

2) 
Uses tools such as manipulatives or sketches to model problems; (M.B.1)

3) 
Solves problems in reasonable ways and justifies reasoning; (M.B.1)

4) 
Predicts an answer before solving a problem to compare       results and check for reasonableness;(M.B.1)

5) 
Explore making estimations and predictions using manipulatives and number patterns; (M.D.1)

6) 
Explains why a prediction, estimation, or solution is reasonable. (M.D.1)

Communication and Connections:

1)
Use physical materials, models, pictures, and language to represent and communicate mathematical ideas in simple graphs; (M.C.1)

2)
Translate problems from everyday language into math language and symbols; (M.C.1)

3)
Select and use numbers in a variety of situations (e.g., ordinal, cardinal, measurement, etc.); (M.E.1)

4) 
Apply mathematical skills and processes to other disciplines and everyday life (telling time, giving directions, music note patterns, etc.). (M.E.1)

Third Grade – Fifth Grade

Numeration and Estimation/Computation:
1) Recalls basic multiplication and division facts; (M.A.3)

2) 
Understands and uses place value of whole numbers to ten 

   
thousand; one million; (M.A.1)

3) 
Calculates and solves problems involving addition of two whole numbers between 0 and 10,000; (M.A.3)

4) 
Calculates and solves problems involving the subtraction of two whole numbers between 0 and 10,000; (M.A.3)

5) 
Demonstrates the communicative and identity properties of multiplication; (M.A.1)

6)
Solves problems involving multiplication of multidigit number by one digit number; by multi-digit number; (M.A.3)

7)
Solves problems involving division of multi-digit numbers by one digit number; by multi-digit number; (M.A.3)

8)
Compares fractions represented by drawings or concrete materials to show equivalency; (M.A.1)

9)
Convert between fractions and mixed numbers; (M.A.3)

10)
Identify and describe factors and multiples including those factors and multiples common to a pair or set of  numbers; (M.A.1)

11)
Identifies and represents positive and negative integers, decimals, fractions and mixed numbers on a number line; (M.A.1)

12)
Performs calculations and solves problems involving addition, subtraction, and simple multiplication and division of fractions, mixed numbers and  decimals. (M.A.3)


Algebra/Functions;
1) Uses patterns and their extensions to make predictions and solve problems; describe patterns found in the number system including those formed by multiples, factors, perfect squares, and powers of 10; (M.A.4)

2) Solves simple problems involving a functional relationship between two quantities; (M.A.4)

3) Uses words, lists, and tables to represent and analyze patterns; (M.A.4)

4) Uses variables in simple expressions, computes the value of the expression for specific values of the variable an plots and interprets the results.(M.A.4)
Measurement:

1) Identifies and uses equivalent measurements (e.g. 60 minutes = 1 hour, 7 days = 1 week); (M.A.2)

2) Understands such attributes as length, area, weight, volume, time, temperature and angles and selects appropriate tools for measuring each; (M.A.2)

3) Estimate and measure the dimension of geometric figures; (M.A.2)

4) Tell time using analog and digital clocks identifying AM and PM; find elapsed time;(M.A.2)

5) Read, write, and use money notation, determining possible combinations of coins and bills equal to given amounts; count back change for any given situation. (M.A.2)
Geometry:
1) 
Describes and compares the attributes of plane and solid geometric figures and used their understanding to show relationships and solve problems; (M.A.5)

2) Identifies and models geometric figures that are congruent, similar, and/or symmetrical;(M.A.5)

3) Distinguishes between area and perimeter; find both using a variety of methods including rulers, grid paper, and tiles; (M.A.5)

4) Identifies and models transformations of geometric figures, describing the motions as slides, flips or rotations; (M.A.5)

5) Locates and describes objects in terms of their position with and without compass directions; identify coordinates for a given point or locate points of given coordinates on a grid; (M.A.5)

6) Sketches and identifies line segments, midpoints, intersections, parallel, and perpendicular lines. (M.A.5)
Data Analysis/Probability:
1) 
Conducts simple probability experiments, identifies all possible outcomes and makes simple predictions; (M.A.6)

2) 
Displays, analyzes, compares and interprets different data sets: (M.A.6)

3) 
Determines the mean, median, mode and range of numerical data. (M.A.6)

Mathematical Reasoning and Problem Solving:

1) Analyzes problems by sequencing and prioritizing information and observing patterns; (M.B.1)

2) Uses a variety of methods to solve problems such as words, numbers, symbols, charts, graphs, tables, diagrams and models to explain mathematical reasoning; (M.B.1)

3) Explains and verifies results of the original problem and applies what was learned to new situations; (M.B.1) 

4) Uses a variety of estimation strategies including rounding to the appropriate place value, multiplying by powers of ten and using front end estimation to verify reasonableness of calculated results; (M.D.1)

5) Draws logical conclusions about mathematical situations using informal inductive and deductive reasoning;(M.D.4&5)

6) Given a rule or generalization, determine whether the example fits; (M.D.1)

7) Justifies answers, solution processes, and mathematical strategies as reasonable. (M.D.1)

Communication and Connections:

1)
Uses mathematical vocabulary appropriate to the problem; (M.C.1)

2)
Represents mathematical and practical situations using

concrete, pictorial, and symbolic methods; (M.C.1)

3)
Organizes and communicates mathematical problem solving strategies and solutions to problems; (M.C.1)

4)
Recognizes and describes the relationship between mathematical concepts; (M.E.1)

5)
Applies mathematical skills and processes to other subject areas and everyday life.(M.E.1)
Sixth Grade

Numeration and Estimation/Computation:

1) Compare, read, write, model, order, and count using decimals, fractions, percents and ratios; (M.A.1

2) Identify place values from thousandths through billions; (M.A.1)

3) Count in a different number system (e.g., Mayan, Egyptian, Roman); (M.A.1)

4) Students will use a variety of strategies to solve problems; (M.A.1)

5) Read and write fractions, percentages and decimals; (M.A.1)

6) Use arrays (hundreds chart) to identify primes, multiples and factors (number trees); (M.A.1)

7) Use communicative, associative, and distributive properties with whole numbers; (M.A.1)

8) Use a variety of estimation techniques to estimate and check answers and to solve problems; (M.A.3)

9) Apply basic mathematical operations using estimation to check results; (M.A.3)

10) Add, subtract, multiply and divide whole numbers, decimals and fractions and apply to real situations; (M.A.3)
11) Write prime factorizations using exponents, identify factors and multiples including common factors and common multiples. Use order of operations; (M.A.3)

12) Convert fractions to decimals, decimals to fractions, percents to decimals and decimals to percents; ((M.A.3)

13) Use fractional notation to write ratios, to express relationships between numbers (e.g. boys to girls in the classroom). (M.A.3)
Algebra/Functions:

1) 
Determine the rule and extend or complete patterns;    (M.A.4)

2)
Use a variable to describe simple rules or patterns involving whole numbers; (M.A.4)

3)
Extend arithmetic sequences; (M.A.4)

4)
Recognize multiple representations of the same relationship using tables or ordered pairs; (M.A.4)

5)
Find unknown quantities. Calculate using simple formulas (area, perimeter). (M.A.4)

Measurement:
1)
Estimate and measure lengths of common objects using metric and standard scales to a specified degree of accuracy; (M.A.2)

2)
Convert time to larger and smaller units; (M.A.2)

3)
Use a variety of tools to measure and draw angles, lines, rays, perimeter and circumference; (M.A.2)

4)
Design and build geometric models. Apply the relationships between dimensions of geometric figures; (M.A.2)

5)
Solve problems involving elapsed time. (M.A.2)
Geometry:
1)
Identify, sketch, compare, visualize and classify triangles and quadrilaterals; (M.A.5)

2)
Use geometric shapes to construct three dimensional designs; (M.A.5)

3)
Apply the properties of congruent shapes to solve problems; (M.A.5)

4)
Compute perimeter, area and volume of geometric shapes; (M.A.5)

5)
Identify transformations using the terms translation (slides), rotation (turns), and reflection (flip); (M.A.5)

6)
Draw, measure, and identify acute, right and obtuse angles; identify  rays, points and vertices; (M.A.5)

7)
Plot, label, and identify points using coordinate ordered pairs. (M.A.5)
Data Analysis/Probability:

1)
Analyze and display data using tables and graphs (bar, line and circle); (M.A.6)

2)
Gather, organize and present articles involving data. Organize the information and present it to peers; (M.A.6)

3)
Define and calculate mean, median, mode and range; (M.A.6)

4)
Use data to draw a line graph; (M.A.6)

5)
Determine probability and make a prediction of an event; (M.A.6)

6)
Perform simulations to study a problem and communicate the results. (M.A.6)

Mathematical Reasoning and Problem Solving:
1)
Recognize and use inductive reasoning in concrete situations; (M.D.1)

2.
Give examples to explain or demonstrate why a statement is false; (M.D.1)

3.
Use examples to test the validity of solutions; (M.D.1)

4.
Translate real world problems to mathematical expressions and one step equations; (M.B.1)

5. 
Analyze problems, then select and apply appropriate strategies to solve them; (M.B.1)

6.
Evaluate and justify solutions in writing using appropriate mathematical language. (M.B.1)
Communication and Connections:

1)
Read about or watch presentations of mathematical ideas and summarize; (M.C.1)

2)
Use visual representations to help solve problems and explain solutions; (M.C.1)

3)
Explain methods used in problem solving, orally and in writing; (M.C.4)

4)
Use math vocabulary. symbols, and notations to explain, justify and defend mathematical ideas; (M.C.3)

5)
Use math ideas from one area of math to explain an idea in another area; (M.E.1)

6)
Translate between tables and graphs; (M.E.1)

7)
Integrate basic math concepts into other subjects; (M.E.3)

8)
Apply mathematical skills and processes to everyday life. (M.E.2)
SCIENCE
Students at the Tongass School will learn to think about and observe their world as scientists. The State Content Standards for science include:

A) A student should understand scientific facts, concepts, principles and theories;

B) A student should possess and understand the skills of scientific inquiry;

C) A student should understand the nature and history of science;

D) A student should be able to apply scientific knowledge and skills to make reasoned decisions about the use of science and scientific innovations.

These broad standards incorporate a great deal of scientific knowledge and understanding.  In addition, as with other curricular areas, the science curriculum strives to develop life-long learning skills, social/interpersonal skills and life skills in conjunction with academic skills.

Life-Long Learning Skills: Students will develop skills which will enable them to pursue their own path of learning throughout their adult lives, including:

· A sense of curiosity about the world and its place in the universe;

· Scientific literacy, such that they will be able to participate by responding to discussing, and evaluating the role of science in shaping our world;

· The ability to pursue a career which requires the regular use of science and/or continued development of higher scientific skills and understanding;

· An understanding of science as a creative endeavor that is on going and ever expanding.

Social Interpersonal Skills: Students will demonstrate:

· Intelligent participation in a community of science learners, whereby they will show their ability to speak the language of science, present and demonstrate their findings, openly receive new ideas, and respect the work of others;

· Their ability to work productively as a member of an investigative team studying scientific phenomena, understanding the necessity and benefits of long term research.

Life Skills: Students will develop skills necessary to contribute to a healthy adult life, including:

· Problem solving, communication skills and management of time and resources as they apply what they learn in science to learning across disciplines;

· Understanding the on going nature of science; e.g., the more we learn about the world, the more we realize there is yet to discover about it;

· The ability to recognize and interpret the limitations and contributions of science as it relates to the human condition;

· An understanding of the importance of human action in maintaining and promoting a balanced, healthy ecosystem.

Academic Skills: Students will demonstrate appropriate developmental or age level mastery of science, in the three major areas: physical science, life science, and earth systems science:

· Physical Science: the properties of objects and materials, position and motions of objects, light, heat, and magnetism;

· Life Science: the characteristics of organisms, life cycles of organisms, and organisms and their environments;

· Earth Systems Science: properties of earth materials, objects in the sky, and changes in the earth and sky.

Process Skills: Science content will be supported through the development of important process skills.  These skills and the suggested (grade level) they should be introduced include:

· Observing – using the senses to obtain information; (K)

· Communicating – exchanging information; (K)

· Classifying – systematically imposing order on data; (K)

· Cooperative Skills – learning to work successfully with others; (K)

· Estimating – approximating a quantity or value based on judgment; (K)

· Predicting – foretelling from previous information; (1)

· Measuring – using instruments to determine value; (2)

· Questioning – raising uncertainty; (3)

· Collecting - Recording and Interpreting Data – gathering data in an organized way and then finding patterns or meaning not immediately apparent; (3)

· Hypothesizing – tentatively accepting an explanation as basis for further investigation; (4)

· Experimenting – designing data-gathering procedures and gathering data for the purpose of testing a hypothesis; (4)

· Inferring – concluding from known facts or evidence; (4)

· Identifying and Controlling Variables – identifying and managing factors that may influence an experiment; (4)

· Making Models – developing a physical or mental representation to explain an idea, object. or event; (5)

· Defining Operationally – describing what works, stating specific information about an object or phenomena based on experiences with it; (5)

· Orienting in Time and Space – describing how duration affects distance and vice versa; (6)

· Search and Research – looking for information and then looking further and deeper for answers. (6)

The science process skills described above will be introduced and developed along with the exploration of nine important scientific concepts as identified by the Office of Educational Research and Improvement. These concepts are organization, cause and effect, systems, scale, models, change, structure and function, variation and diversity and are described below.  

1. Organization. Scientists make science manageable by organizing and classifying natural phenomena.  Things can be assembled in hierarchies (from atoms and molecules up to planets) or arranged in simple to complex order (single-celled amoeba to mammals) or by similarities (number of legs). Primary children can learn this by sorting leaves, shells, or rocks according to characteristics.  Children in grades 3 through 6 can classify vegetables or fruits according to observable properties and compare their classification schemes with those used by scientists.

2. Cause and effect. Nature behaves in predictable ways.  Searching for explanations of cause and effect is the major activity of science.  Primary students can learn this by observing how light, water, and warmth affect seeds and plants.  Intermediate grade children can discover that streamlining the body of a wood derby car and applying good lubrication make it run faster.

3. Systems. A system is a defined whole composed of parts interacting in an orderly manner.  Primary children can learn about systems by observing the interactions in an aquarium.  Older children can study home plumbing or heating systems.

4. Scale refers to quantity, both relative and absolute. Thermometers, rules and weight measures help children see that objects and energy vary in size and quantity. Primary children can begin to understand scale if they are asked to imagine a mouse the size of an elephant.  Would the mouse still have the same proportions if it were that large? What changes would have to occur in the elephant-sized mouse for it to function? Intermediate grade children can be asked to describe microscope magnification and what they see.

5. Models. Models are used in science to represent complex objects and phenomena. Primary grade children can experience this concept by drawing a picture of a cell as they observe it through a microscope.  Intermediate grade children can demonstrate the cause of earthquakes with a model of the earth’s crust. 

6. Change. The natural world continually changes, although some changes may be too slow to observe. Children can observe changes in the position and apparent shape of the moon. They can track its position at the same time each night and draw pictures of its shape to learn what changes take place during the lunar cycle.  They can also observe changes in the properties of water when heat or cold makes it boil, evaporate, freeze, melt, or condense.

7. Structure and function. A relationship exists between the way organisms and objects look, feel, smell, sound, and taste and the things they do.  Children can learn that skunks let off a bad odor to protect themselves. They also can learn to deduce what a mammal or bird eats by studying its teeth or the structure of its beak.

8. Variation. Students need to understand that all organisms and objects have distinctive properties. Some are so distinctive that nothing connects them – living and nonliving things, sugar and salt. But in most of the natural world, the properties of organisms and objects vary continuously.  Young children can learn about this concept by observing and arranging color tones. Older children can watch a butterfly during its life cycle to discover qualities that stay the same, as well as those that change.

9. Diversity. This is the most obvious characteristic of the natural world. Preschoolers know that many types of objects and organisms exist.  Elementary school youngsters begin to understand that diversity in nature is essential for natural systems to survive.  They can investigate a pond, for instance, to learn that different organisms feed on different things. 

The science process skills and nine scientific concepts, delineated above, will be integrated and developed through the traditional content strands of Earth Science, Physical Science and Life Science.  

Earth Science topics include:

1) Celestial Bodies including stars, sun, moon, planets, and the earth in particular;

2) Water and its importance to our earth;

3) Air and its properties;

4) Processes that shape the earth;

5) Rocks;

6) Repeating patterns in nature.

Physical Science topics include:

1) The structure of matter;

2) Energy transformation;

3) Motion;

4) Forces of nature.
Life Science topics include:

1) Diversity of life and taxonomic systems;

2) Heredity;

3) Cells;

4) Interdependence of life;

5) Flow of matter and energy;

6) Evolution of life.

Social Studies
The social studies curriculum is a broad group of studies that include history, geography, government and citizenship, economics and cultures. As with the other curricular areas, the social studies curriculum is aligned with the Alaska State Content Standards for history, geography, government and citizenship, and culture which include:

History

A) A student should understand that history is a record of human experiences that links the past to the present and the future;

B) A student should understand historical themes through factual knowledge of time, places, ideas, institutions, cultures, people and events;

C) A student should develop the skills and processes of historical inquiry;

D) A student should be able to integrate historical knowledge with historical skill to effectively participate as a citizen and as a lifelong learner;

Geography

A) A student should be able to make and use maps, gloves and graphs to gather, analyze, and report spatial (geographic) information;

B) A student should be able to utilize, analyze, and explain information about the human and physical features of places and regions;

C) A student should understand the dynamic and interactive natural forces that shape the earth’s environments;

D) A student should understand and be able to interpret spatial (geographic) characteristics of human systems, including migration, movement, interactions of cultures, economic activities, settlement patterns, and political units in the state, nation and the world;

E) A student should understand and be able to evaluate how humans and physical environments interact;

F) A student should be able to use geography to understand the world by interpreting the past, knowing the present, and preparing for the future;

Government and Citizenship

A) A student should know and understand how societies define authority, rights, and responsibilities through a governmental process;

B) A student should understand the constitutional foundations of the American political system and the democratic ideals of this nation;

C) A student should understand the character of government of the state;

D) A student should understand the role of the United States in international affairs;

E) A student should have the knowledge and skills necessary to participate effectively as an informed and responsible citizen;

F) A student should understand the economies of the United States and the state and their relationships to the global economy;

G) A student should understand the impact of economic choices and participate effectively in the local, state, national, and global economies;

Cultural Standards

A) Culturally-knowledgeable students are well grounded in the cultural heritage and traditions of their community;

B) Culturally-knowledgeable students are able to build on the knowledge and skills of the local cultural community as a foundation from which to achieve personal and academic success throughout life;

C) Culturally-knowledgeable students are able to actively participate in various cultural environments;

D) Culturally-knowledgeable students are able to engage effectively in learning activities that are based on traditional ways of knowing and learning;

E) Culturally-knowledgeable students demonstrate an awareness and appreciation of the relationships and processes of interaction of all elements in the world around them.

In addition, the social studies curriculum strives to develop life-long learning skills, social interpersonal skills, and life skills along with academic skills. 

Life-Long Learning Skills: Students will pursue their own path of learning through their adult lives, including:

· Opening their minds and hearts to a larger, more expansive understanding of how the social world comes together and how the pieces fit together;

· Experiencing connections among and between people, including how they interact with one another, with the natural world around them, how they have done so in the past, and how they might do so in the future; 

· Understanding concepts and ”big ideas” (such as revolution, democracy, citizenship) and the powerful and compelling questions they provoke;

· Participating in a genuine classroom learning community;

· Developing the ability to be goal-minded and reflective;

· Opportunities to participate in community service.

Social Interpersonal Skills: Students will demonstrate their ability to participate in a genuine classroom community characterized by:

· Active involvement in classroom conversations;

· Classroom activities and rules driven by ideas;

· Respect for and commitment to inquiry, ideas and people, and argument and evidence.

Life Skills: Students will demonstrate skills necessary to contribute to a healthy adult life, including:

· Taking the notion of “citizenship” and “community” seriously as a citizen in one’s community, state, country, and world;

· The ability to think and act independently, e.g. “go against the majority” to stand up for one’s beliefs;

· Understanding that everyone has both rights and responsibilities.

Academic Skills: Students will demonstrate appropriate developmental, or age level mastery of social studies in three broad categories:

· Knowledge and cultural understanding, e.g. literacy from the historical, ethical, cultural, geographic, economic and sociopolitical perspectives;

· Democratic understanding and civic values, i.e. civic values, rights and responsibilities; constitutional heritage, and national identity;

· Skills attainment and social participation, e.g. participation skills, critical thinking skills, and basic study skills.

The social studies curriculum is conceptualized as a set of interrelated topics, with each topic setting the foundation for those that follow. The social studies are bound together to provide each child with an understanding of his/her ethnic/historical context, the development of critical thinking skills that recognize the vital connections between the present and the past, and the likely impact on the future, and appreciation of universal historical themes and dilemmas. 

The K-6 curriculum is a series of nested circles. The inner circle, or primary grades, forms each child’s initial curricular experiences. Based on the notion that children’s primary sphere of influence is family-based, the curriculum progresses from early grade topics that are centered on themselves, their homes and families, their school and community to later grade topics that place the children in a larger world context with a broader exposure to distant places, and increasingly abstract social studies concepts. 

The broad topics addressed in the TSAS social studies curriculum will include:

Kindergarten/2nd grade  


Family and friends;
Our school as a community; Our neighborhood and community; People and their work; Safety workers – police, fire, paramedics; Meeting our needs – food, shelter, clothing;

3rd grade – 4th grade      

In the community – transportation systems, economics, government; Community history and cultural influences; Alaska – its history, geography and government;

5th – 6th grade 




United States – history, geography  and government; 
Ancient Civilizations; World issues – food, water, disease.

THE ARTS

“The arts are not a second-class substitute for expression. They are one of the major means people through history have used both to conceptualize and express what has been inexpressible in discursive terms.”






Eliot Eisner



Tongass School students will learn to think of themselves as artists and as appreciative viewers of all types of art. The Alaska State Content Standards for the arts include:

A.
A student should be able to create and perform in the arts;

B. A student should be able to understand the historical and contemporary role of the arts in Alaska, the nation, and the world;

C. A student should be able to critique the student’s art and the art of others;

D. A student should be able to recognize beauty and meaning through the arts in the student’s life.

MUSIC

Music is as much a part of our present culture as it is a part of our cultural heritage. Through participation in the Tongass School of Arts and Sciences music program children will learn to feel, think, create, discover and learn. All students will have many opportunities to respond to music and grow musically in an environment where music is a part of the regular school day. As a well-balanced elementary music program, the curriculum will provide the basis for later music appreciation and participation both in school and as an adult. The elementary music program functions as a part of the total educational program in the school. Music, like the other arts areas, will be integrated with the other content areas whenever possible.

The music curriculum is a comprehensive and sequential program based on five components: artistic perception, creative expression, historical and cultural context, aesthetic valuing, and connections, relations and applications. Music learning experiences will lead to clearly defined skills and knowledge, but at the same time will offer the joy and personal satisfaction that are inherent in music. The program recognizes that all children have musical potential, bringing their own unique interests and abilities to the music learning environment.  All children benefit from music instruction and will, through music, refine their auditory, language, visual, and motor skills.  Activities are adapted for individual differences, and each child will take away that bit of knowledge and skill that he or she is uniquely capable of understanding and developing. Students are involved in the activities of moving, singing, listening, playing instruments, reading/notating, and creating/improvising, through which they experience the essential strands of music: rhythm, melody, harmony, form and expressive elements.

Life-Long Learning Skills: Students will develop skills that will enable them to pursue their own path of learning throughout their adult lives, including:

· The ability to understand and appreciate music in both formal (concerts, recitals) and informal (home and community) settings;

· The ability to share the love and knowledge of music with people and cultures throughout the world;

· The ability to participate in musical performance groups with a sense of joy, self-confidence and personal satisfaction inherent in music;

· An appreciation of different kinds of music and musical expression.

Social Interpersonal Skills: Students will demonstrate:

· The ability to share their musical accomplishments through demonstrations and programs for the school and community;

· The ability to work with others in musical ensembles which provide a unique mix of group identity and personal accomplishment;

· The ability to evaluate and critique their own musical accomplishment and those of their peers;

· The ability to work cooperatively to compose different musical expressions.

Life skills: Students will develop skills necessary to contribute to a healthy adult life, including:

· Skills in communication, cooperation, and problem solving, that will help them to work effectively with others in individual and group settings;

· Skills of self expression and creativity that will continue to enrich their lives and help them experience the world through an artistic perspective;

· Skills of management of time and resources as they apply what they have learned through music to other art forms, subject areas and careers.

Academic Skills: Students will demonstrate appropriate developmental or age level mastery of:

· Music literature, including traditional children’s songs, folk songs, western music and music from a variety of cultures, styles, and periods;

· Listening, analyzing, and describing music using music terminology;

· Reading and notating music;

· Developing vocal and instrumental music skills in order to perform a varied repertoire of music;

· Learning about music in relation to history and culture;

· Describing, analyzing, interpreting and deriving meaning from musical works, to include making critical judgments about musical experiences and performances;

· Applying knowledge learned in music to other subject areas; 

· Developing problem solving techniques and management of time and resources.

VISUAL/CREATIVE ARTS

Visual arts instruction, including art history, introduces and shares a variety of techniques and materials, and encourages individual expression through drawing, painting, modeling and sculpting. The visual arts curriculum will emphasize the following: artistic perception; creative expression; historical and cultural context; aesthetic valuing; and connections, relations, and applications. Students will learn how to identify elements and principles of design using the language of the visual arts. Based on personal experiences, children will create original artwork using various arts media and technical processes. Students will explore the role of visual/creative arts in human history, across a variety of cultures and time periods. The students will learn to make critical judgments about various art works and experiences, making determinations of quality based on analysis, interpretation and derivation of meaning. The students will learn to integrate what they have learned in the visual/creative arts with other art forms and core subject areas.  Finally, the students will come to learn, value and enjoy the time that is necessary for the creative process to come to fruition. 

The Tongass School of Arts and Sciences’ visual/creative arts program will include life-long learning skills, social/interpersonal skills, and academic skills.

Life-Long Learning Skills: Students will develop skills that will enable them to pursue their unique path of learning throughout their adult lives, including:

· A sense of pleasure and pride resulting from being productive, working hard and not giving up when engaged in the visual/creative arts;

· Use of their visual/creative arts knowledge and skills to understand, interpret and enrich their lives in both formal, e.g. museums, films, architecture and informal settings, e.g. home, natural environments.

Social/interpersonal Skills: Students will demonstrate:

· Competence in providing peers with knowledgeable critiques of their original art work;

· Competence in receiving peer critiques of their original art work, such that they can gain deeper insight into and improve upon their work;

· The ability to collaborate on the design and development of various creative art works.

Life Skills: Students will develop skills necessary to contribute to a healthy adult life, including:

· Problem solving, communication skills and management of time and resources as they apply what they learn in visual/creative arts to learning across disciplines;

· The ability to create their own unique products through which they can experience mastering the materials and skills of the world.

Academic Skills: Students will demonstrate appropriate developmental or age level mastery of visual/creative arts, including:

· Understanding of the following visual/creative arts principles and elements through analysis and application: design, structure, composition, line, value, shape, form, color, contrast, texture space, pattern, movement and emphasis;

· Using the above principles and elements of art, the students will gain proficiency in critiquing the quality of art works and art experiences;

· Through multiple opportunities to create original art, becoming comfortable with visual/creative arts expression by demonstrating ability to use various media, e.g., clay paints, chalk, paper, photography, pencils, as well as art implements, e.g., scissors, paint brushes, sketchbooks, and sculpting and carving tools;

· Describing various art works of a similar theme from different time periods, including familiar objects from today and long ago;

· Identifying and discussing how art is or was used in events and celebrations in various cultures.

CREATIVE DRAMA

“A higher appreciation of art always follows dramatization whether it be of literature or history or geography. A child who feels the wind in his limbs, soars as a bird, and whose body opens as a bursting flower experiences these events with a deeper meaning.  And those children who danced and sang in the imaginary valley all their days will feel the nearness of those mountains which have once been themselves, and they will be better for it!”





Creative Power by Hughes Mearns

Creative drama consists of any improvised movement and sound, singularly or in combination, that develops and enhances interpersonal communication. Creative drama is a powerful tool for developing deeper understanding of people – their feelings, emotions and actions. It is a natural means of curriculum integration as it effectively develops vocabulary, improves reading skill, develops problem solving abilities, and enhances the appreciation of literature and historical perspectives and understandings. Individually, it builds self-confidence and body sense and awareness. All students can discover some degree of success through creative drama. 

Creative drama helps students discern greater awareness of their surrounding environments and increases their ability to perceive and evaluate their place within it. Students become increasingly observant of the routine situations that encompass their everyday world. Creative drama also promotes increased motor coordination. Students use their bodies as another effective tool for communication. Students develop greater dexterity. They begin to perceive whether a minuscule gesture or a grand one might best communicate a thought or an idea. 

Creative drama helps students develop greater insight into oral language skills. Ideas are often miscommunicated or left unsaid because of inadequate verbal skills.  Teachers exert vast amounts of effort toward helping student develop written language skills. Creative drama enriches and develops oral skills.  These skills, coupled with written skills, help to ensure a more rounded and better educated individual.

In addition, creative drama can help promote self-esteem. Students are able to improve their basic images of themselves, as well as to accept critical feedback from peers. It is often a tool for success for students who have not experienced a great deal of success in purely academic areas. It is highly motivating and fun.

Through games, role playing, skits, interpretation of poems, fairy tales, nursery rhymes, and pantomime, up to full scale productions of plays and musicals, students at Tongass School of Arts and Sciences will explore creative drama and develop their talents and creative skills as far as their personal talents and interests will transport them. 

Life-Long Learning Skills: Students will develop skills that will enable them to pursue their own path of learning through their adult lives, including:

· The ability to appreciate drama as an art form which enriches their lives;

· Employ the use of creative drama knowledge and skills to actively participate in community theatre in various capacities;

· An appreciation of different kinds of drama and the cultural and historical impacts on theatre.

Social/Interpersonal Skills: Students will demonstrate:

· The ability to work with others collaboratively in the completion of various drama productions;

· Competence in providing peers with knowledgeable critiques and feedback on their dramatic efforts;

· Ability to evaluate and critique their own dramatic skills and accomplishments.

Life Skills: Students will develop skills necessary to contribute to a healthy adult life, including:

· Skills of self expression and creativity that will continue to enrich their lives and help them experience the world through an artistic perspective;

· Problem solving, communication skills and management of time and resources as they apply what they learn in creative drama to learning across the disciplines, other arts forms and careers.

Academic Skills: Students will demonstrate appropriate developmental or age level mastery of:

· Movement Exercises. These lessons place emphasis on the use of arms, legs, and torso as modes of expression. Rhythm is emphasized in many exercises. Enhanced body control is the final learned result.

· Concentration Exercises. These lessons help students place complete focus on a particular task to be accomplished.

· Sensory Exercises. Students become cognizant of how their five senses help them communicate. Each sense is explored for its communicative potential. 

· Imagination Exercises. Exercises are designed that offer stimuli to encourage and enhance the creative process.

· Vocal Exercises. Individual lessons provide opportunities to explore use of the voice to a wider extent.

· Interaction Exercises. Lessons are presented that provide ample opportunity for student interaction. The interaction allows students to exchange ideas, or to prove the depths of their own imaginations to help refocus on their peers. 

SKILLS FOR A HEALTHY LIFE

Tongass School of Arts and Sciences values physical and emotional health of all students, staff and families.  We focus on the building of strong, healthy bodies and strong, healthy emotional and social lives through the development of physical fitness, good health habits, and important social behaviors that lead to the likelihood of success, happiness and personal fulfillment in life.

The Alaska State Content Standards in this area include:

A. A student should be able to acquire a core knowledge related to well-being;

B. A student should be able to demonstrate responsibility for the student’s well-being;

C. A student should understand how well-being is affected by relationships with others;

D. A student should be able to contribute to the well-being of families and communities.

PHYSICAL EDUCATION

Physical education impacts students’ physical, mental, emotional, and social well-being.  Students who are physically educated are more likely to become adults who live healthy life-styles because they have mastered the necessary movement skills to participate confidently in many different forms of activity, value physical fitness, and understand that both are intimately related to health and well-being. Key to developing physically educated students is to provide opportunities for success in movement activities, both individually and in groups. Experiencing success during movement activities enhances a positive self-image. A positive self-image enables students to feel good about moving, which in turn motivates them to maintain healthy habits and regular physical activity. All students have the potential to become physically educated; therefore, attention should be focused on the uniqueness and abilities of each student.

A strong foundation for developing a physically educated student is to develop a person who has the knowledge and control over how the body moves. Movement skills are central to physical education at all developmental levels. The physical education program does not consist merely of games and sports. Rather, the curricular focus develops a strong and broad foundation in student mastery of the movement skill areas throughout the elementary years. The physical education curriculum emphasizes a variety of cognitive, affective, and motor teaching and learning strategies focusing on teaching students how to move. Physical education, therefore, is closely connected to and supports the other disciplines. 

The physical education program will focus on the appropriate developmental mastery of skills that help students achieve the following goals:

· Movement skills and movement knowledge;

· Self-image and personal development;

· Social development.

Life-Long Learning Skills: Students will develop skills, which will enable them to pursue their own path of learning throughout their adult lives, including:

· Proficiency in movement skills that enables them to enjoy the benefits of a variety of physical activities;

· An understanding of why they are learning skills in physical education and how these skills are benefiting them;

· A commitment to lifelong health and physical well-being;

· An appreciation of athletic events.

Social/Interpersonal Skills: Students develop and maintain a positive self-image and strive to become the best that they can be through planned physical activities. Experiences in physical education can play a powerful role in influencing a student’s self-image, which in turn, influences how that student will feel about continuing (or avoiding) participation in physical activity. Students will demonstrate:

· The ability to appraise their skills and talents realistically;

· The ability to make a personal commitment to plan for improving skills;

· Taking appropriate risk to achieve goals;

· Discovery and appreciation of their own uniqueness;

· Appropriate social behaviors by working independently and with others during planned physical activity.

Life Skills: Students will develop skills necessary for a healthy adult life, including:

· Acceptance of personal responsibility for lifelong health;

· Respect for and promotion of regular physical activity in their life and the lives of others;

· An understanding of the impact that regular physical activity has on quality of life;

· The appreciation and practice of good sportsmanship.

Academic Skills: Students will demonstrate appropriate developmental or age level mastery of physical education in the following areas:

· Three movement skill areas: locomotor, manipulative, and stability skills;

· Four physical fitness areas: cardio respiratory endurance, muscular strength, muscular endurance, and flexibility;

· Three movement concept areas: space awareness, force, relationships;

· Fundamental skills modified, via movement concepts, into more specialized patterns, upon which students can build increasing complexity:

· Locomotion: movements that transport the body through space from one place to another; e.g., running, skipping, hopping;

· Manipulative: fine motor manual movements and gross motor skills that involve the control of objects primarily with the hands and feet;   e.g., throwing, collecting, catching;

· Non-locomotion: maintaining balance while moving body parts with minimal or no movement of the base of support; e.g., bending, twisting.

HEALTH EDUCATION

As with other curricular areas, health education will be well integrated into the overall curriculum at Tongass School of Arts and Sciences. Health education integrates especially well with physical education, science, social studies and the development of social/emotional behavioral skills. The health education program will focus on the appropriate developmental mastery of skills that help students achieve the following goals:

A. Knowledge of their bodies and how they function;

B. Understanding of human physical growth and development;

C. Personal hygiene practices;

D. Nutritional knowledge and understanding;

E. Safety practices pertaining to accident prevention and substance abuse.

Life-Long Learning Skills: Students will develop skills, which will enable them to pursue their own path of learning through their adult lives, including:

· A commitment to pursuing healthy habits regarding exercise, nutrition, and hygiene;

· A commitment to life long health and physical well-being;

· A commitment to pursuing a drug free life style.

Social/Interpersonal Skills: (See Social Behavioral Skills)

Life Skills: Students will develop skills necessary for a healthy adult life, including:

· Acceptance of personal responsibility for lifelong health;

· Respect for and promotion of regular health care in their life and the lives of others;

· Understanding and appreciation for the importance of good health as an essential quality of life.

Academic Skills: Students will demonstrate appropriate developmental or age level mastery of health issues in the following areas:

· Personal hygiene;

· Nutrition;

· Safety and accident prevention;

· Mental health and personal well-being;

· The hazards of tobacco, alcohol and other drugs;

· Human growth and development;

· Developing responsible health behaviors.

SOCIAL BEHAVIORAL SKILLS

The social/behavioral skills curriculum will be a part of each child’s educational program from kindergarten through 6th grade. Skills will be cumulative, with students acquiring not only more skills, but also a greater understanding and awareness of how these skills apply to their daily lives.

The curriculum will address prevention and early intervention as the keys to creating safe, caring, and responsive schools. The entire school community will teach and support positive behaviors that demonstrate respect, cooperation, responsibility, and compassion.  Social skills instruction will be embedded into all aspects of the curriculum. 

Life-Long Learning Skills: Students will develop skills that will enable them to pursue their own path of learning throughout their adult lives, including:

· A sense of fellowship with others that facilitates interacting with others;

· An on-going appreciation of the diversity of the human race;

· A respect for self and others that leads to responsible citizenship;

· A recognition of one’s own gifts and learning styles that allow for further growth.

Social/Interpersonal Skills and Life Skills: Students will demonstrate appropriate developmental or age level knowledge in the following areas:

· Recognizing and expressing feelings

· Learning that it is acceptable to have strong feelings about things

· Learning how to express feelings in a healthy manner

· Assuming responsibility for how we feel

· Interpreting others’ feelings and knowing how to respond appropriately;

· Class and school as a family

· Teaching students to look out for each other

· Sharing, turn-taking, cooperative skill

· Building compassion and caring for all people

· Generalizing skills from home to school to the community;

· Acceptance, appreciation, and celebration of diversity

· Recognizing our similarities and differences;

· Accepting racial differences, religious differences, cultural differences, ability differences;

· Recognizing and valuing one’s own uniqueness/gifts

· Acceptance of self

· Understanding discrimination and how to avoid it

· Helping everyone to belong (cultivating membership)

· Learning about respect for others;

· Dealing with conflict

· Being able to analyze how conflict develops

· Taking another’s perspective

· Avoiding conflict by assuming responsibility for one’s own behavior and making good choices

· Resolving conflict.

WORLD LANGUAGES

“Children who learn a second language at an early age tend to have greater mental flexibility, superiority in concept formation, and a more diversified set of mental abilities in comparison to their monolingual peers.” 

Reinhold Freudenstein of Philipps University, Germany

Alaska State Content Standards related to world languages are:

A. A student should be able to communicate in two or more languages, one of which is English;

B. A student should expand the student’s knowledge of peoples and cultures through language study;

C. A student should possess the language skills and cultural knowledge necessary to participate successfully in multilingual communities and the international marketplace.

Students in kindergarten through third grades at the Tongass School of Arts and Sciences will be introduced to various languages.  Languages introduced will include native languages of our area (Tlingit, Haida, Tsimshian). Study of local native languages will increase students’ knowledge and understanding of local cultures.  At this stage, students may be introduced to other languages including Japanese (as we have the Kanayama Exchange program) and Tagalog (a common language in our community).

Students in fourth through sixth grades will have the opportunity to study Spanish in depth including development of reading, writing, and conversational skills.  Spanish is the second most common language used in the United States and knowledge of Spanish will be practical for students now and in the future.  Students also will learn Spanish in the context of studying Spanish speaking cultures.

Students will learn world languages through singing, games, drama, story telling, literature, Total Physical Response (a language teaching method), as well as reading, writing, and speaking practice. When possible, students will have opportunities to listen to and speak with fluent language speakers.

Students who begin learning another language in elementary school and continue such study can reach a higher level of language proficiency than students who begin in the post elementary school years. Advanced levels of language skill and cultural understanding relate directly to economic, political, social, and intellectual benefits. Students who begin studying another language in elementary school are more likely to be able to speak like a native speaker than if they delay learning another language.

Life-Long Learning Skills: Students will pursue their own path of learning through their adult lives, including:

· Communicating in a second language at home or abroad;

· Understanding cross-cultural experiences and people of other cultures and countries because of language study;

· Studying more world languages with the benefit of language learning experience.

Social Interpersonal Skills: Students will demonstrate their ability to:

· Communicate with others in another language and in cross-cultural situations;

· Appreciate the diversity of languages and cultures in our community and our world;

· Communicate more effectively with others in English because of increased language development.

Life Skills: Students who learn another language can:

· Work more cooperatively with diverse groups of people;

· Bring problem-solving strategies to situations with communication problems;

· Get a job that requires knowing another language;

· Use another language in real-life situations.

Academic Skills: Students will demonstrate appropriate developmental, or age level mastery of world language skills in the following areas:

K - 3rd Grade - Introduction to various world languages, including our local native languages. Speak and comprehend vocabulary which may include:

· numbers, days of the week, months;

· greetings, farewells, courtesy words;

· colors and shapes;

· clothing and body parts;

· family members;

· weather and nature;

· listen to and comprehend stories in other languages;

· discuss literature of other cultures;

· use songs, games, and drama to learn other languages.

4th – 6th Grade – In depth study of Spanish will include the above listed activities as well as the following:

· read and say the alphabet;

· read picture books and early readers in Spanish;

· write simple stories in Spanish;

· continually increase vocabulary;

· learn basic conversational Spanish;

· demonstrate knowledge of language through Total Physical Response activities;

· study Spanish speaking countries and cultures.
TECHNOLOGY

The Alaska State Content Standards for technology include:

A. A student should be able to operate technology-based tools;

B. A student should be able to use technology to locate, select, and manage information;

C. A student should be able to use technology to explore ideas, solve problems, and derive meaning;

D. A student should be able to use technology to express ideas and exchange information;

E. A student should be able to use technology responsibly and understand its impact on individuals and society.

The technology curriculum will be integrated throughout the content areas so that students develop technological skills to enhance their learning activities. It will cover the following six major content areas:

1. Basic operations and concepts;

2. Social, ethical, and human issues;

3. Technology productivity tools;

4. Technology communication tools;

5. Technology research tools;

6. Technology problem-solving and decision-making 

tools.

Life-Long Learning Skills: Students will develop skills, which will enable them to pursue their own learning throughout their adult lives, including:

· Positive attitudes toward technology uses that support lifelong learning, collaboration, personal pursuits, and productivity;

· Evaluation and selection of new information resources and technological innovations based on the appropriateness for specific tasks.

Social/Interpersonal Skills: Students will demonstrate:

· An understanding of the ethical, cultural, and societal issues related to technology;

· Responsible use of technology systems, information, and software;

· An ability to use telecommunications to collaborate, publish, and interact with peers, experts, and other audiences;

· An ability to use a variety of media and formats to communicate information and ideas effectively to multiple audiences.

Life Skills: students will develop skills necessary to contribute to a healthy adult life, including:

· The proficient use of technology for multiple purposes;

· The ability to use technology resources for solving problems and making informed decisions;

· The ability to employ technology in the development of strategies for solving problems in the real world.

Academic Skills: Students will demonstrate appropriate developmental or age level mastery of technology in the following areas:

· A sound understanding of the nature and operation of technology systems;

· The use of technology tools to enhance learning, increase productivity, and promote creativity;

· The use of productivity tools to collaborate in constructing technology-enhanced models, prepare publications, and produce other creative works;

· The use of technology to locate, evaluate, and collect information from a variety of sources;

· The use of technology tools to process data and report results. 

2.  Specific Levels of Achievement for the Educational Program.
SCHOOL GOALS


MEASUREMENT


PROGRESS INDICATORS

1. Incorporating educational

Staff development in ITI,

Growth in understanding/


    research and Integrated

reading, classes, in-services,

implementation of Best

    Thematic Instruction into

peer/staff support and 


Practice, Brain Compatible


    the educational program.

process group discussions.

Learning and the five levels












of implementation on ITI.











Increased student interest and











involvement in learning.











80% of students will achieve 











proficiency on State exams











with the number meeting











proficiency increasing at the











rate of 3% yearly.

_______________________________________________________________________________________

2. Build
and maintain a strong sense
Class meetings,



Increased percentage of 



    of school community.


Responsibility training,


students actively involved in 






Student government,


school – as evidenced by






APC involving all members

student government participation,






of the school community,

after school clubs, community 






After school clubs and 


projects, etc.






activities.






Parent/Student surveys


Increased satisfaction  on











parent/student surveys.

________________________________________________________________________________________

3.Increase parental involvement and
Parent education meetings,

Increased percentage of parents

   participation in the school.

Yearly surveys on school 

participating in various aspects






environment,  



of the school community.

Gathering a parent talent and






volunteer bank,






Parent participation in planning

Increased satisfaction on






curricular events,

            surveys pertaining to school











learning environment.






Parent participation and/or input






on the APC.

________________________________________________________________________________________

4. Build community connections into
Guest speakers and presentations,
Increased percentage of 



    the educational program.

Guest performances, Field trips,

student interest and connection











with these organizations.

Arts – Arts council, First

Learning projects,


City Players, Ketchikan 

Student/adult partnerships,

Documentation of specific

Theater Ballet, KRBD, 

Attendance at meetings,


events, attendance and 

Community Chorus and

Attendance at outside arts

participation.

Orchestra, Quilters Guild,
events,

artists, museums and galleries. 
Volunteering.

Sciences – SSRAA, Discovery

Center, Forest Service, Fish

and Game, etc.

Government – City Council,

Borough Assembly, School 

Board, State Legislature.

Businesses – tourism –  Fishing

and fish processing, shipyard, 

ferries, retail, etc.

STUDENT LEARNING GOALS

ASSESSMENT MEASURES

PROGRESS INDICATORS

1. Demonstrate appropriate

State Benchmark Exams and

80% of students will achieve

  
developmental or age level 
Terra Nova tests;


proficiency on State exams

mastery of the State Performance





with the number meeting

Standards in core academic
Continuums of



proficiency increasing

areas: 



academic growth;


at the rate of 3% yearly;

Reading.


Portfolios of progress;


Teacher anecdotal records,


Writing,








evaluative rubrics and


Mathematics,


Performance/Demonstrations

narrative reports;



Science,


of achievement.




Social studies.







Parent observations and 











surveys;


Yearly growth as measured against learning objectives (aka 

continuum of progress, see glossary)







Student self-evaluation and






student-led conferences with






parents and teachers.

____________________________________________________________________________________

2. Gain knowledge and have

Same as 1. above.


Same as 1. above.

       opportunities to learn through

       real world connections and

       experiences.

      









____________________________________________________________________________________

3. Develop personal creative

Personal creative interests and

Teacher anecdotal records,
 

avenues of interest and talents.
talents inventory;


evaluative rubrics and

of interest and talent.






narrative reports;






Portfolios of progress;












Parent observations and






Performance/Demonstrations

surveys;






of achievement.











Student self-evaluation and











student-led conferences with











parents and teachers.

_________________________________________________________________________________

4. Develop life-long learning skills,
Responsibility Training,


Progress indicators as in

social inter-personal skills, and 
class meetings,



#2 above.

life-skills needed to become 
See also, School Goals 

responsible conscientious

Measurements # 2 and #4.


citizens.

3. Admission Policies and Procedures.

TSAS follows board policy BP and AR 5111 as well as state policy AS 14.03 and 4AAC 06.055 in its admission policies.  TSAS will not discriminate against student applicants based upon any of the protected classes and shall provide appropriate services for identified classes according to the Alaska Administrative Code Chapter 4, Article 52 of the Special Education Regulation adopted January 1995.  TSAS will not impose any conditions that would prevent equal access to the school program.  TSAS will follow the amendment to the Elementary and Secondary Education Improvement Act of 1988 in accordance with Chapter 1 and chapter 2.  TSAS will utilize District Services for Special Education, Migrant Education, Indian Education and other necessary and appropriate services.

TSAS will actively recruit a diverse student population from the Ketchikan Gateway Borough.  In an attempt to ensure that TSAS achieves a racial, ethnic, and disability balance among its students that reflects the  borough’s population, notification of application availability will be given to local elementary schools, churches, preschools, businesses, recreational areas and other locations accessed by the local community.  Community meetings will be held at least once each year to inform parents of prospective students about the program, as well as to generate support and participation  by community members.   

Any K-6 student in the Ketchikan Gateway Borough is eligible to apply to the Tongass School of Arts and Science.  Enrollment applications are due by April 15 of the proceeding school year.  In the event that the number of applicants exceeds the school’s capacity, the school and the board shall attempt to accommodate the students by considering additional classroom space and/or additional teachers.  If it is not possible to accommodate all students, the school will hold a public lottery on the business day following the application deadline.  In the event of a lottery, applications for the waiting list will be drawn using the same procedure. The school will give admission priority to the following students:

· continuing TSAS students;

· children of the school’s development and APC team;

· children of staff;

· siblings of already enrolled students.

The student enrollment application is located in Appendix 5 (page 81).
4. Administrative Policies.

The Tongass School of Arts and Sciences abides by all Alaska State laws and regulations.  TSAS also complies with all federal laws including requirements for receipt and use of public money.

In accordance with AS 14.03.360, TSAS:

· is exempt from the school district’s textbook, program, curriculum, and scheduling requirements;

· is exempt from AS 14.14. 130(c) which states, “The chief school administrator shall select, appoint and otherwise control all school district employees who serve under the chief school administrator subject to the approval of the School board;”

· operates under the charter school’s annual program budget as set out in the contract between the Board and the charter school.

· In addition,  TSAS requests a waiver to the District’s discipline policy described in BP and AR 5131.  

The State Charter School Act permits charter schools to operate free from specified state and local rules and regulations in order to effect innovative educational reform. The TSAS requests that it be permitted to operate free from those policies specified by law. TSAS shall operate in compliance with all other District policies and regulations and all applicable federal, state and local laws, rules and regulations, unless  specifically waived.  Waivers from specific District policies or regulations may be requested by TSAS submitting a written request to the KGBSD School Board. The request shall include the reasons the Charter School is in need of or desires the waiver. Waivers of the policies and regulations may be granted only to the extent permitted by state law. In the event the District policy or regulation from which the Charter School is requesting a waiver is required by state regulation, the District agrees to jointly request such a waiver from the State Board.  

The Ketchikan School District Board policies and their accompanying regulations may be waived at the Board’s discretion upon request by TSAS. The Tongass School requests a waiver to the district’s discipline policy described in BP and AR 5131.   Although the Tongass School will deal with the same offenses as those in the district’s policy, the disciplinary methods will be different and individualized. The proposed Tongass School Conduct and Management Policy is described in Appendix 7 (page 86).
By not receiving a waiver for a Board policy or regulation, it is understood that the Academic Policy Committee of the Charter School has adopted the policy or regulations as its own. Compliance will be consistent with federal and state law and the contract between the Charter School and the Board. It is further understood that the premises, services, resources, personnel, students, etc., contained in the policy or regulation pertain to Charter School premises, services, personnel, students, etc., unless it is otherwise specifically agreed to by the Board. Subsequent changes to such policies and regulations also apply to the Charter School unless waived by the Board. 

5. A statement of the charter school’s funding allocation from the Board and costs assigned to the charter school’s program budget.

At the administrative meeting on April 22, 2002, the charter school representatives were told by District Administration to use a per pupil approximation of $4,286 (see Appendix 6 for proposed program budget, page 85).
6. Method by which the charter school shall account for receipts and expenditures.

TSAS will comply with all state and federal requirements for receipt and use of public money.  Fiscal management will be in conformance with budgetary and fiscal policies of the Ketchikan Gateway Borough School District and the State of Alaska, AS 14.17.190.  TSAS will be subject to the same auditing requirements as the KGBSD.  District personnel and district auditors will have access to TSAS financial information in order to perform annual audits.  Revenues generated by the ADM count of TSAS, based on a per pupil  funding level, will be held by the District in their general operating fund.  Purchase orders for TSAS encumbrances will be paid by the District for TSAS up to the amount of TSAS approved budget.  TSAS, upon approval of the Academic Policy Committee, can submit budget revisions to the District.  TSAS will request monthly reports of revenue and expenditures from the District’s accounting office.  TSAS Academic Policy Committee treasurer will also track revenues and expenses of TSAS and reconcile monthly to the District’s report.

All purchase orders of TSAS will require two signatures and will be coded with the appropriate budget line item.  The Administrator, the APC President and the APC Treasurer will be authorized signatories for the purchase orders.  Generally accepted accounting principals will be followed in the TSAS

record keeping. 

7. Location and Description of the Facility.

At the time of this application, parents representing more than 100 students have filled out a form expressing their interest in enrolling in the school in the fall of 2003.  The students come from schools district-wide as well as from home and private schools.  Ideally, a separate District facility is our first choice for a school location.  Sharing a facility with another elementary school may be acceptable and we are open to other ideas and suggestions.  With our projected enrollment at 160 students, and the District’s decreasing enrollment, we feel that an existing facility in the District would make the most economical and educational sense.  The APC feels that any plans for sharing a facility should be a cooperative effort with the existing school, its staff and its families.  We are flexible and will work with the board to find a suitable location.  In any event, we will independently hire a principal.  If a facility is shared, the two schools would discuss and agree upon rules and policies.

Per KGBSD AR 6181(e), the specific location will be negotiated at the Board work sessions with TSAS.  This would allow for a specific location to be indicated in the application to the State Board of Education.  The District Administration, in its meeting with the TSAS APC on April 22, 2002, indicated that the final school location would be negotiated in the contract with the School Board.  

TSAS will annually provide the District with the names of the students who have pre-registered for the charter school by the end of April of each year.

8. Name(s) of the teacher(s) who will teach in the charter school.

At the time of this application, the APC has received letters of interest from more  teachers than we will need based upon an anticipated enrollment of 160.  Once we have approval of this charter, the APC will hire a principal.  At this time, the principal and APC will start the  process of selecting teachers and support staff for TSAS.  

TSAS will utilize District hiring procedures.  TSAS will operate under and abide by all contracts and negotiated agreements entered into between the Board and personnel. 
TSAS teachers and support staff will be evaluated in an identical manner to that of other personnel in the District.

9. Teacher-to student ratio.
Seven classroom teachers divided by 160 students provides an overall teacher-to-student ratio of 1:23.  The school established this ratio based on receipt of letters of interest from parents representing more than 100 students following a district-wide distribution of the school’s initial brochure.  Because the school received this interest a year and a half prior the proposed start of the school, and without providing the specific names of staff or a specific school location, it is reasonable that more students will  show interest once the application has been approved by the district.  Following is the estimated classroom enrollment:

K=20

1=20

2=22

3=23

4=25

5=25

6=25

Based on these ratios, TSAS could operate successfully with a minimum enrollment of 94 students and four teachers.  See Appendix 6 for target and minimum enrollment budgets.

10. Number of students served.

The Tongass School estimates that 160 students will be served by the program.  See appendix 9 for current enrollment distribution of interested students.

11. The term of the contract.

The Tongass School requests the term of the contract to be ten academic operating years commencing acceptance of the TSAS charter by KGBSD and the Alaska Board of Education for school year 2003-2004, as provided under Alaska State charter school law.  It is a belief of TSAS parents, teachers and community members that 10 years is a necessary amount of time in order to implement the program, to provide for growth and to begin to benchmark and assess student performance.    In working with ITI , full implementation will take up to five years.  We also believe that a commitment to parents that when enrolling their child in kindergarten, the school will still be operating when they reach sixth grade is an important commitment.  The agreement is renewable upon the district’s approval of a second application during the tenth year of operation.  It is the understanding of TSAS that this charter is subject to review on an annual basis.  The proposed contract will provide for earlier termination by the School Board if dissatisfied with the performance of the school.

12. A termination clause.

(a)  Charter School Termination Rights  This agreement may be terminated by the charter school prior to its term only:


i. As a result of a failure to reach an adequate enrollment.


ii. With the approval of the District.


iii. If the District fails to remedy a material breach of this agreement within a reasonable period of time, not less than fourteen days after receiving notification from TSAS.  For this purpose, a material breach may include, but is not limited to, failure to make payments as required by this Agreement, unless the required payment is subject to reasonable dispute. 


(b) Termination by the District  This agreement may be terminated, and the Charter revoked, by the Board at any time for any of the following reasons: 


i. If the Board determines that the TSAS committed a material violation of any conditions, standards, or procedures set forth in the Application.


ii. If at any time, after June 30, 2004, the Board determines that TSAS failed to meet or make reasonable progress toward achievement of the content standards or pupil performance standards identified in the application.


iii. If the Board determines that TSAS failed to meet generally accepted standards of fiscal management.


iv. If the board determines that TSAS violated any provision of the law in which TSAS was not specifically exempted.


v. If TSAS otherwise materially breaches any other terms or conditions of the Agreement.

(c)  Termination Notice and any other Termination Procedures  


i. Unless otherwise expressly provided herein, each party shall give the other party at least thirty days  advanced written notice of the termination of this Agreement.  for any of the reasons described on sections (a) and (b) above.


ii. Notwithstanding the foregoing, each party shall use their good faith and best efforts to avoid a termination of the Agreement which becomes effective in the middle of a school year because of the disruption in the educational program of the students.  Therefore, in the event that this agreement is terminated by either party, prior to the end of the term specified in section 11 of this application, absent,

unusual and compelling circumstances, the termination will not become effective until the end of the school year.  In the event of a termination of the Agreement for any reason,  each party agrees to cooperate in good faith to provide reasonable assistance to the other party, in the transition of the Charter School program back to the District’s for a period of up to ninety days after the effective date of termination.


(d) TSAS Core Rights  Notwithstanding termination by the District i, ii, iii, iv and v above, in connection with the first material breach of the Agreement committed by TSAS the District shall give TSAS written notice of the breach and for requirements for the correction of the breach, and shall give TSAS a reasonable period of time, not in excess of twenty-eight days, to remedy the breach.  If the breach is not corrected within the period specified by the notice of beach, then the District may terminate the Agreement in accordance with the application paragraph of Termination by the District.  The District may elect, but shall not be required to, extend similar core rights to TSAS in connection with any breach subsequent to the first breach.


(e) Protective Rights in Connection with Charter School Breach  


i. During the period after the District gives TSAS written notice of termination or material breach, in addition to any other rights of the District in this Agreement, upon a final Reasonable Clause Determination, the District shall also have the following additional rights and power to: a) require TSAS to promptly take such actions as may be necessary to freeze bank accounts and other assets of TSAS and/or require District approval of any expenditure or disposition of assets and b) Receive full and complete access to all TSAS records, data and information.


ii. Furthermore, not withstanding any other provision of the Agreement, in the case of any breach of the Agreement which the Board reasonably determines poses serious threat to TSAS or District students, the community or property rights of the District or TSAS, the District may, but shall not be required to, take immediate control of TSAS and may excuse any portion or all power and authority of TSAS Academic Policy Committee for such a period of time as may be necessary to appropriately deal with such threat.  These additional rights of the district shall continue during the pendency right in authority under this section, then TSAS may terminate the Agreement within thirty days written notice, provided that such a notice is delivered within thirty days after the exercise of such right or authority.


(f) disposition of the Charter School Assets  If TSAS is terminated for any reason, all unexpended funds, supplies, textbooks, media, resources, equipment and other assets owned by TSAS shall be promptly transferred to the District without charge, except for as provided below: 
i. TSAS shall first be permitted to apply any remaining assets of TSAS to the valid debts of TSAS, provided that prior to the disposition of any such assets, TSAS shall first offer the District a first right of refusal to purchase or rent such assets at a fair market or rental value, determined pursuant to the agreement of the parties, or if they cannot agree on the value determined pursuant to the dispute, resolution procedure is described or restrictions of vendors, grantors or donors of such assets to TSAS,.


ii. The District shall not be required to accept the transfer of any asset back to the District that they determine is not in the best interest of the District.


(g) Windup of the Charter School.  If TSAS should cease operation for whatever reason, including non-renewal or revocation of the Charter, the District may, at its option elect to, but not be required to, supervise or conduct directly the  winding up of the business and  affairs of TSAS, provided however, in doing so, the District does not assume any liability incurred by TSAS beyond the funds allocated to it by the District under this Agreement. The District’s authority in connection with the winding up of TSAS shall include, without limitation, the power

to direct payments of the expenses and liabilities of TSAS with the remaining assets of TSAS, the power to sell, transfer, or otherwise dispose of the assets of TSAS, and apply any proceeds to the District subject to the restrictions of this section.

13.  A certification of compliance for receipt and use of public money.

TSAS will comply with all state and federal requirements for the receipt and use of public money.

The proposed budget of TSAS is found in Appendix 6 (page 85).  The district will adjust the funding to reflect the actual student count of TSAS by November 1 of each fiscal year based on the official ADM count.  In addition, in the event the district experiences any reduction in state or local support, proportional reductions will be made to TSAS.  In each fiscal year, the amount of funding made available to TSAS shall not be less than the District’s per pupil operating revenues, multiplied by the number of students enrolled in TSAS or the greatest amount allowed under state statute.  The Academic Policy Committee of TSAS recognizes that the charter school must have a balanced budget.  If there is a fund balance from the previous year, this amount will be carried forward to the current year’s operating budget.  These conditions will only apply upon approval of the Ketchikan Gateway Borough School District and the Ketchikan Gateway Borough Assembly. 

All private endowments, gifts, donations, etc. to the District will be shared with TSAS, if the endowments are District wide.  The amount available to TSAS will be based on the ratio that the number of students enrolled in TSAS bears to the District’s total student population.  Endowments specifically earmarked for a project or a single school would be exempt.

TSAS requests that the District’s accounting office pay all encumbrances made by TSAS up to the amount of the approved budget and/or grants that apply to the school.  This will allow TSAS to be incompliance with the District’s accounting systems and not require an additional financial audit.  This will also eliminate the need for cash flow projections because no funds will be transferred to TSAS.  An

Administrative operations audit will be conducted by the accounting firm used by the District  The administrative operations audit will entail renewing the TSAS policies and procedures to make sure that there is evidence of compliance.

Revenue projections are based on TSAS operating within a District facility.  TSAS requests funding on a per pupil basis relative to regular instruction, library services, administrative support and building administration expense.  All pupils attending TSAS will be eligible for all state and federal mandated programs and shall be enrolled in those programs based on the District’s policies.  These services will be provided to TSAS at no additional costs.  TSAS will issue purchase orders for all expenses designated in the TSAS budget.  All revenue generated by TSAS, except for PTA and school fundraisers, will be held by the District. Any disbursement from school controlled accounts will require two signatures.  The administrator, the President of the APC and the Treasurer of the APC are all designated signers of the accounts.  The school secretary or any member of the APC who is not a signer on the accounts shall balance the checking/savings accounts monthly.

TSAS shall be responsible for certifying all payroll information of the District in compliance with timelines which allow for the sequential processing of all employee’s data and the preparation of payroll checks consistent with the District’s requirements.

14. Other requirements or exemptions.

See Section 4. Administrative Policies.

15. Risk management.

As a charter school operating within the School District and located in one of  the School District’s facilities, TSAS is covered by the Districts current in insurance policy and risk management policies.

TSAS will operate in such a manner as to minimize the risk of injury or harm to students, employees and others.  

16. Breach of contract.

See Section 12. Termination Clause.

17. The Academic Policy Committee.

See Appendix 2, Article II, Tongass School of Arts and Sciences Policies and By-laws (page 72).
The school’s APC has been meeting since February, 2002 to discuss a plan and application for the school.  The APC is currently comprised of six parents, teachers, and community members.  A new APC will be elected from the ranks of the school’s parents and teachers and may include community members at-large.

18. Charter school contract with the Board.

TONGASS SCHOOL OF ARTS AND SCIENCES CONTRACT (DRAFT)

THIS AGREEMENT is between Tongass School of Arts and Sciences, Whose address is  PO Box 23540, Ketchikan, Alaska 99901, and the Ketchikan Gateway Borough School District Board of Education, whose address is Pouch Z, Ketchikan, Alaska 99901, hereafter "School Board." 

WHEREAS, Tongass School of Arts and Sciences (hereinafter, "TSAS") desires to operate within the Ketchikan Gateway Borough School District (hereafter "School District") in conformance with Alaska Statutes 14.03.250-290 and School District policies and procedures; and

WHEREAS, the School Board has reviewed and approved TSAS's application, subject to amendments or conditions determined by the School Board; 

WHEREAS, the parties contemplate the application, as amended by this contract, between TSAS and the School Board, will constitute the agreement between the parties regarding the governance and operation of TSAS; 

NOW THEREFORE, in consideration of the mutual covenants and agreements contained in this contract, the parties agree as follows: 

TSAS shall provide an educational program in the School District subject to the terms and conditions of this contract, commencing on the first day of July for the school year 2003. Services will be provided in accordance with the following provisions: 

1. Compliance with Regulatory Requirements. TSAS warrants that it will comply with all local, state and federal laws and regulations applicable to public schools and all requirements imposed by School District policies and regulations. 

2. Educational Program. TSAS shall provide an educational program that shall advance students' mastery of basic skill areas including language arts, mathematics, science, and social studies, appropriate to the age of students included in the program.  Provision will also be made for physical education, music, art, world languages, and instructional technology within the educational program. The educational program shall be designed utilizing the curricula as defined by the TSAS Application. 

The TSAS will follow the amendment to the Elementary and Secondary Education School Improvement Act of 1988 in accordance with Chapter 1 and Chapter 2. The Charter School will utilize District services for Special Education, Migrant Education, Indian Education, and other necessary and appropriate services 

3. Achievement Levels. TSAS's educational program shall result in students attaining the following specific levels of achievement as described in Section 2. Specific Levels of Achievement for the Educational Program, contained in the charter school application approved by the School Board on December 11, 2002. 

4. Administrative Policies and Procedures; TSAS agrees and warrants that it will comply with all other School District policies and procedures except those pertaining to textbook, program, curriculum and scheduling requirements as approved by the School Board. Any new or revised TSAS policies must be approved by the School Board.

a. Admission Policies and Procedures. TSAS will operate for three (3) years as set forth
, and admissions procedures for continuing students from one school year to the next follow. TSAS shall determine students' eligibility for admission to its program using the criteria described in Section 3. of this application.  Except that in the event that TSAS is placed within an existing elementary school, any students currently attending that school shall have first admissions preference.

TSAS affirms that any eligible student who applies according to the timelines in the Admissions Policy will be admitted, up to the maximum number of students that can be accommodated by the program, grade level or both. TSAS also affirms that it will not discriminate in its policies or program against any individual on the basis of any classification protected under law or district policy. 

5.  Academic Policies. The TSAS Academic Policy Committee (hereafter "the APC) will establish academic policies and goals for TSAS, serve any other functions of the academic committee of a charter school contemplated by Alaska Statute 14.03.250 et seq., or otherwise reflected in the amended application of TSAS. The Committee shall submit a written report yearly to the Ketchikan Gateway Borough School District Superintendent to provide information regarding progress toward achieving the APC's policies and goals. Copies of the reports shall be provided to the School Board. 

The Academic Policy Committee shall include nine persons, including three (3) parents of students attending TSAS, three (3) TSAS staff, and three (3) community members. Membership shall be determined in accordance with procedures outlined in TSAS's bylaws.

6.  Principal. The Tongass School of Arts and Sciences principal shall evaluate TSAS teachers in accordance with Ketchikan School District policies.

7.  Transportation. The TSAS may use existing transportation to transport students provided there is adequate capacity on the buses. Alternate transportation route(s) may also be utilized as approved by the Superintendent's office. TSAS is responsible for funding student transportation costs above those which would otherwise have been incurred by the school district. 

8.  Students. TSAS will serve students in grades kindergarten through sixth, with a special needs preschool.

9.  Student Count. Based upon April 15 enrollment staffing for the TSAS will be determined. 

10.  Funding: Formula. The School District shall allocate funding for TSAS based on a per-pupil allocation for the pupils enrolled, based upon the following formula: 

The funding per TSAS student will equal the sum of district-wide elementary program costs for regular instruction, library services, school administration and administration support divided by the total projected elementary ADM or as defined by the Charter School Act of 1995 Section 3a. The District may allocate additional revenues beyond the per pupil allocation based on the approved program for the TSAS; this increase must be approved by the School Board. All grants applied for by TSAS must be approved by the Ketchikan Gateway Borough School District Board of Education. 

11.  Funding: Less Than Full Funding by Borough, State or Both. If the District funding request is not fully funded by the Borough, if the District State foundation entitlement is not fully funded, or both, District administrative staff will review staffing and funding and will, in consultation with the TSAS APC, make recommendations as appropriate to the School Board.  If the District receives funding from the Borough in excess of the minimum local contribution, TSAS will receive funding in equal proportion to the other District schools
.

12.  School District Charges. TSAS shall operate under the terms of the approved program budget. The TSAS shall develop a proposed program budget for the anticipated students enrolled in the TSAS. The budget cycle for TSAS shall correspond to the school district budget cycle. The TSAS shall submit the proposed program budget by March 1 preceding the ensuing school year to the School District. The School Board shall approve the program budget, provided it satisfies the requirements of this contract, and applicable federal and state laws and regulations. The program budget shall separately identify all sources of revenues and specify the expenditures of each separate source of revenue. The program budget may include revenues beyond the per-pupil allocation. 

13.  Student Fees and Charges. TSAS may not charge tuition to students who reside within the school district, and TSAS may charge fees only as permitted by applicable law or on a wholly voluntary basis.  

14.  Budget and Accounting. The TSAS shall provide an annual budget to the administration for approval on or before March 1 of each school year. TSAS's funding allocation for the next school year and a statement of costs assignable to the TSAS program budget will be attached as to this agreement. The budget will be amended on an annual basis to reflect any changes in TSAS's funding allocation or assigned costs for subsequent school years. 

TSAS acknowledges that adjustments to the TSAS budget may be necessary if the estimated revenues are revised due to School Board, legislative and/or Borough Assembly action. 

TSAS shall account for receipts and expenditures by using and complying with the School District's accounting, audit and other fiscal procedures. TSAS shall establish, maintain, and retain appropriate financial records in accordance with all applicable federal, state, and local laws, rules and regulations, and will make such records available to the School District, as requested. TSAS agrees that it shall comply with all local, state, and federal requirements for receipt and use of public money. 

15. Location.  TSAS shall be located at _____________________________. 

16.  Teachers.  TSAS shall provide the names of teachers by March 1st of each year.

TSAS will utilize the evaluation procedures currently used by the District for evaluation of its certificated personnel and non-certified personnel. Unless the School district, APC, and any employee agree to an exemption, all provisions of any existing negotiated or collective bargaining agreement applicable to any employee shall remain in effect while the employee provided services at TSAS. TSAS understands and accepts its obligation to abide by the terms of the K.E.A.  contract.

17.  Enrollment. TSAS anticipates enrolling 160 students.  Student enrollment may be adjusted pursuant to the admission procedures set forth in the Admissions Policy if there is increased student demand to attend TSAS. The pupil teacher ratio is proposed to be Kindergarten, first: 1:20, second; 1:22, third: 1:23 and fourth, fifth and sixth: 1:25 at a minimum enrollment of 100.

18. School Calendar.  TSAS will operate in accordance with the Ketchikan School District school year calendar.  The school day shall be the same as the district’s scheduled school’s day.

19. Special Programs. School District administrative staff will determine how mandated federal programs (e.g., special education, Chapter 1, migrant education, etc.) will be provided. TSAS is responsible for all costs above those which would otherwise have been incurred by the School District.

20.  Program Evaluation. Each year by October 1, the principal shall oversee the preparation of an annual report which provides an assessment of the TSAS program. The report will include information about:

a. Enrollment, including continuing enrollment; 

b. Test score data;

c. Any other relevant assessment data; and

d. Interest survey of Parents

The report shall also include information about funding from all sources, including grants, and in-kind services.

21. Retirement. All employees of the TSAS shall be members of the Teacher's Retirement System or the Public Employee's Retirement System and be subject to the requirements of those systems.

22. Contract Term. This contract between the School Board and TSAS shall be effective upon execution and shall be reviewed annually. The contract has been approved for a period of three (3) fiscal years and will-terminate on June 30, 2006 subject to renewal thereafter
.  TSAS, however, will seek a ten (10) year contract with the state.

23. Termination. This contract may be terminated by the School Board for TSAS's failure to meet educational achievement goals or fiscal management standards, for a default in any material provision of this agreement or for other good cause. The School Board shall provide at least 30 calendar days written notice to TSAS of its intent to terminate this contract and the reasons therefore. If TSAS fails to remedy the cause for termination within the time provided in this notice, then this contract shall automatically terminate at the end of the stated time. Any unused funds remaining shall immediately be returned to the School District upon such termination. TSAS may terminate the contract on an annual basis. In such event, TSAS shall notify the District by February 1 of a given school year of its intent to cease operations the following school year.

Although this contract is for the operation of TSAS for a period of three (3) years, any financial commitment on the part of the School District contained in this contract is subject to annual appropriation by the School Board and the parties agree that School District has no obligation to fund the financial obligations under this contract other than for the current year of the contract term. The parties also agree that the School District has no obligation to provide the services described within this contract other than for the current year of the contract term.

24. Risk Management. Ketchikan Gateway Borough School District agrees to provide for liability and risk insurance through the insurance program-with Ketchikan Gateway Borough. This program shall include purchase of insurance coverage as directed by the Ketchikan Gateway Borough School District. TSAS agrees that it will coordinate all risk management activities through the Borough's risk management office. TSAS shall not compromise, settle, negotiate, or otherwise affect any disposition of potential claims asserted against it without the School District's prior written approval. 

TSAS agrees to operate in such a manner as to minimize the risk of injury or harm to students, employees, and others. TSAS shall comply with all Board policies and regulations, and comply with all applicable federal and state laws, concerning student welfare, safety and health, including, without limitation, Board policies and laws addressing the reporting of child abuse, accident prevention and disaster response, and any state regulations governing the operation of school facilities.

25. Contract Compliance. The APC agrees to oversee its operations of TSAS to ensure the terms of this contract are met. The APC agrees to meet regularly with parents, teachers, staff, and students (where appropriate) to review, evaluate, and improve operations of the TSAS.

In addition to the mutual covenants and agreements set forth above, Ketchikan School District and TSAS agree to be bound by those agreements, promises, and covenants set forth in the final approved TSAS Application, except as those terms are amended by this contract, and the bylaws and policies of the Ketchikan School District, and state and local Statutes and regulations.

Charlotte Schafer

__________________________________

____________________

School Board President




Dated

Ketchikan Gateway Borough School District

Brenda Loughman

___________________________________

____________________

TSAS Academic Policy Committee Co-Chair

Dated

Tongass School of Arts and Sciences

John W. Hill

___________________________________

____________________

TSAS Academic Policy Committee Co-Chair

Dated

Tongass School of Arts and Sciences

APPENDIX 1

Overview of the ITI Model

(attached)

Excerpted from:  Exceeding expectations: A user’s guide to implementing brain research in the classroom.  Kovalik, S. & Olsen, K.D,. (2001). Covington: Books for Educators.
APPENDIX 2

Policies & By-Laws of Tongass School of Arts and Sciences
ARTICLE I – Name:  The name of the organization shall be Tongass School

of Arts and Sciences (“TSAS”).

ARTICLE II – Location: The school shall be located in a Ketchikan Gateway Borough School District facility.

ARTICLE III – Fiscal Year: The School's fiscal year shall coincide with the fiscal year of the Ketchikan School District ("District').

ARTICLE IV – Academic Policy Committee:

Section 1 – Number.  The school shall have as its governing board an academic policy committee (APC) consisting of nine (9) members, at least three (3) of whom shall be parents who have children attending the school; at least three (3) of whom shall be a paid employees of the school whose children may or may not be attending the school; three (3) of whom shall be community members at –large.  Only one parent per family may serve on the APC at any one time.

Section 2 – Term.  The initial APC (for the school year 2003-2004) shall be those volunteers listed on the project application.  At the regular time for elections, an APC shall be elected by parents and staff.  Board members shall hold office for a two year term except following the first election. APC members shall hold a lottery to designate four members to serve a one-year term. Each APC member shall hold office until the APC meeting following an election in the year that committee member's term expires. APC members may be elected to two consecutive terms of office. After a period of one year off the board, a person could be considered for nomination to the APC.

Section 3 – Vacancies. In the event of resignation or dismissal from the APC, the APC shall ask for volunteers to serve the remainder of the vacant term. The APC shall select, by secret ballot, a volunteer to serve the remainder of the vacant seat's term.

Section 4 - General Powers and Duties.  The property, business and affairs of the school shall be managed by the APC.  Without limiting the generality of the foregoing, the Board may exercise all powers of the School as provided by State and Federal law, Ketchikan School District Board of Education policy and these By-laws.

Section 5 – Compensation.  Members of the APC shall receive no compensation for their service as members of the APC; however nothing herein shall be construed to preclude any APC member from serving the school in any other capacity and receiving compensation therefore. 

Section 6 – Resignations and Removal.   Any APC member may resign at any time by giving written notice to the President or Secretary of the APC. The resignation shall be effective at the time stated in the written notice; no acceptance of the resignation is necessary. Any member of the APC may be removed at any time, with or without cause, by a majority vote of the school community, (regardless of whether the number of remaining members constitutes a quorum) whenever, in their judgment it serves the best interests of the School.

Section 7 – Attendance.  Attendance at Board meetings is mandatory.  Missing two meetings in a row without prior notice to the APC is grounds for immediate dismissal from the APC. 

Section 8 – Rules of Order.  Robert’s rules of order will be used as deemed necessary by the APC. 

Section 9 – Conflicts of Interest.  Public office is a trust created in the interest of the common good and for the benefit of the people. It is the intent of these By-laws to maintain public confidence and prevent the use of public office for private gain. APC members shall disclose any known or potential conflicts of interest in writing to the APC prior to the time set for voting on the transaction and shall not vote on the matter or attempt to influence the decisions of other APC members in voting on the matter. The written disclosures will be attached to the minutes of the meeting in which the APC action occurred relating to the manner disclosed.

Section 10 – Elections. Election of APC members will be held annually on the third Tuesday of April; from 7 am to 7 pm at the School. At this time other issues that are determined by the APC to require parental approval may be voted on by eligible voters. Eligible voters shall include the parents or legal guardians of all children currently attending the School and paid staff currently employed by the School. 

Elections shall be conducted by secret ballot. Votes shall be tallied and publicized by a group of volunteers made up of eligible voters. Each voter shall be allowed only one vote, regardless of the number of children attending the School. No more than two parents or legal guardians may vote per family.

Newly elected APC members shall assume office at the first APC meeting following their election.

Section 11 – Monthly Meetings.  The APC shall meet al least once a month to discuss School operations, to consider, adopt or change policy, to hear from parents, staff and students or to consider other matters pertinent to the School. All actions taken by the APC shall require a majority vote, unless a different vote requirement is specifically required for action on a matter.

Section 12 – Notice.  Notice of APC meetings shall be given at least three days in advance of a meeting. The secretary shall give APC members written or other notice of the time, date and location of the meeting, and to the extent it is known, the agenda of the meeting. Written notice shall be posted at the School no later than three days before the meeting. 

The APC President shall prepare an agenda for each meeting. Any member of the public may request that an item be placed on the agenda. The APC will attempt to follow the agenda, however the proposed agenda may be changed, as deemed necessary by the APC at the meeting. 

Section 13 – Quorum.  For voting purposes, five (5) APC members constitutes a quorum. The act of a majority of APC members present at a meeting at which a quorum is present .shall be the act of the APC. 

Section 14 – Executive Sessions.  Executive sessions shall be followed as stated in AS 44.62.310 (c): 

1. Matters, the immediate knowledge of which would clearly have an adverse effect upon the finances of the School; 

2. Subjects that tend to prejudice the reputation and character of any person, provided the person may request a public discussion;

3. Matters which by law, municipal charter, or ordinance are required to be confidential;

4. Matters involving consideration of government records that by law are not subject to public disclosure. 

The specific subject matter to be discussed during an executive session shall be described in the motion calling for the executive session in sufficient specificity to describe the subject of the executive session without defeating the purpose of holding an executive session. Executive sessions are conducted solely at the discretion of the APC. Only members of the APC and those expressly invited by the APC to attend may attend an executive session.

The APC may not take any official action during an executive session, except that the APC may give direction to its attorney regarding the handling of a specific legal matter.

When the APC believes an executive session may be appropriate to discuss a subject that may prejudice the reputation or character of a person, the APC shall provide advance notice to the affected individual. The notice shall state when the proposed executive session shall be held and shall inform the affected individual of his or her right to request a public hearing of the matter.

Section 15 – Special Meetings.  Notice of any special meeting shall be given at least twenty-four (24) hours prior to the meeting. APC members shall receive written notification, the general public shall receive notice if it is posted at the School twenty-four (24) hours prior to the meeting.  Any APC member may waive notice of the meeting. Attendance at a special meeting by a APC member constitutes waiver of notice of the meeting except where a APC member attends a meeting for the express purpose of objecting to the transaction of any business because the meeting is not lawfully called. The business to be transacted at the meeting need not be specified in the notice or waiver of notice of the meeting.

Section 16 – Officers. The Officers of the Board shall be President, Vice President, Treasurer and Secretary.

Section 17 – Election and Term.  The initial officers for school year 2003-2004 shall be those volunteers listed on the charter school application and shall serve until the first election of APC members, or until their resignation or removal. Officers of the APC shall be elected at the first meeting after the election of the APC and shall serve until the meeting after the next annual election of the APC and until their successors are elected and appointed or until their resignation or removal.

Section 18 – President.  The President shall be responsible for running meetings and setting agendas except where the APC has expressly delegated that some other person be authorized to do so.

Section 19 – Vice-President.  The Vice-President shall have all the powers and perform all the duties of the President in the event of the absence or disability of the President- The Vice-President shall perform other duties as assigned by the

President or APC.

Section 20 – Secretary.  The Secretary shall keep full minutes of all meetings of the APC, and shall attend meetings and record all acts, votes and minutes of the meetings in one or more books kept for that purpose. The Secretary shall see that all notices are duly given in accordance with the provisions of these By-laws or as required by law and shall perform other duties as assigned by the President of the APC.

Section 21 – Treasurer.  The treasurer shall be responsible for maintaining the school’s finances and shall report regularly to the APC.  The treasurer will work with the school secretary, principal and district accounting personnel.

Section 22 – Resignations and Removal.  An officer may resign by giving written notice to the President or Secretary of the APC. Any officer may be removed at any time with or without cause, by an affirmative vote of the majority of the APC, regardless of whether the number of APC members remaining constitutes a quorum, whenever in their judgment, the best interests of the school are served by removal.

ARTICLE V – APC Committees

Section 1 – Committee Membership.  Much of the work of the APC shall be accomplished through its committees. Membership on committees shall be broadly representative and shall take into consideration the specific tasks assigned to the committee. Committee members shall be selected by the APC from a list of volunteers of parents whose children attend the school, staff currently employed by the school, and community members at large who are approved by the APC.

Section 2 – Instruction/Responsibly.  Each committee shall receive clear Instructions as to the length of the time each member is asked to serve, the services the APC wishes the committee to render, the resources the APC can provide, and the dates the APC would like written or oral reports. Recommendations of advisory committees shall be based upon research and facts.

Section 3 – Committee powers.  The APC possesses certain legal powers which cannot be surrendered or delegated. Therefore, all recommendations of advisory' committees must be submitted to the. APC for action. The APC shall have the power to dissolve any . committee and may exercise this power at any time during the life of the committee.

Section 4 – Meetings.  Notice of committee meetings shall be given in accordance with the procedure specified in Article IV, Section 2.

ARTICLE VI – APC Contracts and Grants

Section 1 – Contracts.  The APC may enter into a contract or deliver any instrument in the name of or on behalf of the School. Such authority may be general or confined to specific instances or transactions.

Section 2 – Grants.  The APC may accept a gift, grant, bequest or devise for general purposes or any special purpose of the School.

ARTICLE VII – APC Books and Records

The School shall keep records and minutes of the proceedings of the Academic Policy Committee, and any other committees, standing or otherwise. All records of the School are public documents. However student records, personnel records and any other record protected under privacy laws are excluded.

ARTICLE VIII – Amendment of  By-Laws

The By-laws may be amended, altered or repealed and new By-laws adopted upon the affirmative vote of the APC and on approval by the Ketchikan Board of Education in matters of material conflict with the Tongass School of Arts and Sciences. The initial By-laws shall come into effect if approved by a majority of APC members.

ARTICLE IX – Administrative Policies

Tongass School of Arts and Sciences APC reserves the right to request revisions to and waivers of Ketchikan School District policies and procedures. It is the belief of TSAS organizers that the Academic Policy Committee, composed of parents, staff and community members are the appropriate entity to address governance and school operations. It will be the responsibility of this committee to make further refinements in the school's operational procedures.

Tongass School of Arts and Sciences will work collaboratively with the Ketchikan School District on administrative and personnel procedures.

APPENDIX 3

Glossary of Terms
Assessment – is the process of gathering information about students – what they know and can do. There are many ways to gather this information, for example, by observing students as they learn, examining what they produce, or testing their knowledge and skills.  The key question in assessment is: How can we find out what students are learning?  See also: Testing.

Authentic Assessment –  is an on-going assessment method, that is often incorporated into instruction,  that provides students real-life opportunities to show what they have learned.  Authentic assessment methods may include writing assignments and portfolios, public speaking, individual and group problem solving, performances, or oral interviews.   It challenges students to pose questions, make judgments, reconsider problems, and investigate possibilities.

Basic Needs – As defined by William Glasser include: survival, belonging, gaining power, having fun, and being free. Discussed in detail in the School Management Philosophy and Practices section. 

Best knowledge and best practice – a term coined by John Champlin to describe a mindset dedicated to acquiring the best available knowledge about how learning takes place (brain research and its implications for curriculum and instructional practices) and commitment to full and rigorous use of such information in design and execution of curriculum and instructional practice. Also implies a commitment to root out all current practice that does not align with best knowledge.

Brain-antagonistic “discipline” approaches – refers to discipline approaches that are behaviorist (based on Skinner’s stimulus-response, reward and punishment) and tend to maintain an external locus of control rather than developing an internal locus of control.

Brain stem behaviors – although the triune brain as a conceptual construct for understanding the functions of the brain has largely been replaced by an expanded view obtained in the past decade, information about the role of the brain stem continues to be serviceable. The behaviors are innate to human behavior; they cannot be “fixed” or eliminated.  They are part of “human nature” and continue to complicate classroom and school life.

Citizenship – the ultimate goal of the ITI model, to produce adults who are ready (skills and knowledge) and willing (have a sense of commitment to the success of the community, not just their own) to undertake their responsibilities to nurture and support our democratic way of government and life.  Citizenship to maintain and nurture our democratic society should be the core goal of education.

Class Meetings – A management and learning process that enhances students’ ability to reflect on and evaluate their own behaviors. Class meetings help build problem solving capabilities, decision making, the understanding related to natural and logical consequences, a sense of community responsibility and participation and respect for the democratic process.
Community-as-a-whole  - refers to the entire school community –certified, classified staff, students, and involved parents and community members – all who will be affected by the implementation of a decision to be made. 
Community – a quality of interaction with others (adult-adult, adult-student, and student-student) that enhances achievement. Defined by Jeanne Gibbs as having three stages: inclusion, influence, and affection.

Continuums of Progress – a list of curriculum objectives used to assess a child’s growth over time.

Culture of the school – defined by Terrence Deal as “the way we do things here,” socially and personally, in the classroom and school-wide.

Evaluation – The process of interpreting or making judgments about assessment data to determine the extent to which students are achieving instructional objectives.

Lifelong Guidelines and Life skills – are key ITI structures for classroom leadership/management, for creating a sense of community, and for teaching the social and personal skills for citizenship.

Mission – a written statement of what the school community intends to make happen for students. It emerges from the written statement of best knowledge/practice the school has committed itself to and directly addresses the real work of the school, not platitudes.  It is updated yearly to ensure it remains a working document that guides people’s on-going planning and discussion.

Multi-age groupings – Multi-age groupings means dropping traditional grade level designations in favor of teaching older and younger students in the same room in order to increase student opportunities to learn at their own rate.

Multiple intelligences – one of six concepts from brain research upon which the ITI model is based. The eight intelligences identified by Howard Gardner are: logical-mathematical, linguistic, spatial, musical, bodily-kinesthetic, naturalist, intra-personal and interpersonal.

Parents as partners – Parents are partners in the education of their children. With this as a foundational structure, parents are encouraged to volunteer in the school, participate in the development of curricular events, participate in the governing body of the school and actively support and encourage their children’s emotional, social and academic growth. 

Physical environment of the school – because so many “informational substances monitor and respond to elements in the physical environment, issues of relationship (teacher-student and student-student), cleanliness, smell, lighting, color, sound, order, and beauty are far more important to academic learning than previously surmised.

Portfolio – refers to a file, folder, computer disk, or box containing information and work samples that document a student’s growth and accomplishments over time.
Quality Work – viewed as useful and meaningful to the student and worthy of the best possible effort. Quality work results when students learn to evaluate their own efforts and constantly strive for higher levels of achievement. 

Rubric – an established criteria for scoring or rating students’ work or performances.
Self-governing workplace – refers to a community ethic characterized by a sense of purpose, commitment to that purpose, and individual and group accountability to up hold and carry out the agreed-upon ways to implement that purpose.

Social/political action projects – an important means for structuring outreach into the community, for providing students a vehicle for applying what they learn to real world problems, and providing opportunities to practice citizenship related to issues students care about.

Team teaching – Teachers working together to provide more opportunities for students to relate to different adults and gain from the different instructional strengths and interests that teachers have.  Team teaching provides built-in collegial support and feedback.  Teachers are also learners, and the opportunity to work and learn with peers is vitally important to teacher professional growth.

Testing - is a means of assessment.  A test is simply a measuring instrument used to document student learning.

APPENDIX 4

Student Enrollment Application

(attached)
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APPENDIX 7

School Conduct and Management Policy


The Tongass School shares the district’s belief that safe and secure schools are essential in providing a learning environment where all students can become literate, thinking, and contributing members of a multi-cultural society.  A safe environment is essential, and we will ensure that all students and staff comply with high standards of personal conduct.  Consistent with the school’s philosophy, children will be involved in development of school/class procedures, discussing problems, and creating solutions to social and discipline problems.  Once adopted, these procedures will be communicated clearly to parents, staff and students. Though children are involved in the discussion, the staff at TSAS are responsible for the structure and implementation of the Conduct and Management Policy.


TSAS also believes in and supports Patchworks, the local community youth health program, with its basic assumption that the acquisition of assets decreases behavioral misconduct.  In addition, the works of William Glasser, Rudolph Dreikurs’ and W.E. Deming will be used.  Training in these approaches are essential to reducing classroom and school wide misconduct. Students will be trained at their level, in order to reach the goal of long-term, positive behavioral growth.  Parents will be provided with and informed of the TSAS Conduct and Management Policy.


Using the TSAS curriculum for Social and Behavioral Skills as the focus, the adults in the school will use Rudolph Dreikur’s ideas as their conceptual foundation for discipline. These concepts include: equality, mutual respect, natural and logical consequences, decision making, problem ownership and solution, personal responsibility, separation of the deed from the doer, and class meetings.  The adults involved will apply these concepts to a discipline situation.  The age and the developmental level of students is always considered when discipline is required.


The management program includes Glasser’s Responsibility Training Program which offers an Individual Assistance Plan (IAP) for students who need additional support and guidance. The goal for the IAP team is to help these special students set their sights on a better school life than they presently have and learn to pursue it successfully by using more responsible behaviors.


Student Conduct and Discipline


Student conduct and discipline will be viewed in the context of the Tongass School of Arts and Sciences management system, which is consistent with the overall educational approach of the school.  The emphasis of the management system is on long-term positive student behavior and the creation of quality work by all students.  It is based on the belief that all children can learn to take responsibility for their own behavior. 


Modeling

Behavior occurs in the context of an institutional environment.  The values conveyed by the social and behavioral environment of the school shall be consistent with the TSAS educational orientation.  For example, personal responsibility and collaboration is a stated school value.  Therefore, the way in which students and adults deal with problems that occur in a school setting should reflect those values. 


Consequences for misbehavior


Classroom management is the most effective way to decrease and avoid inappropriate student behavior.  However, appropriate consequences for misconduct are an essential aspect of creating an appropriate learning environment.  The goal of consequences is to create positive behavioral change.  Consequences for students misbehavior is dependent on the characteristics of the individual involved, the circumstances surrounding the misconduct and the severity of the violation.  Progressively more severe consequences to repeated infractions are not consistent with TSAS approach.  The frequency of occurrences of the misconduct is only one aspect of the circumstances that surround the conduct infraction.  Frequency is not necessarily the determining factor for choosing the appropriate intervention. 


Collaboration models those skills necessary for people to successfully function in a democratic society.  Collaboration through dialogue with parents and teachers will determine the appropriate response to conduct misbehavior.  This dialogue may occur between students and teacher in establishing class rules or among staff in determining a consistent school wide approach to playground behavior.  The dialogue may also be between teacher, parent and principal to determine appropriate consequences to a student’s chronic misbehavior.  Appropriate consequences may vary from a disapproving look from the teacher to prolonged suspension.  In terms of effectiveness, when to use a consequence is as important as the consequence itself.  This is why the sensitivity, responsibility and skill of the classroom teacher in using consequences are essential to effective classroom management.  Categories of misconduct and the range of consequences are described in more detail below.

In regard to the discipline of students who receive special education services, TSAS will comply will all provisions of the Individuals with Disabilities Education Act (IDEA) and Alaska Education Code.

In regards to suspension, expulsion, denial of admission and due process, TSAS will adhere to the District’s administrative regulation AR 5131(a)8 .

Categories of Misconduct and Range of Consequences


Category I


Misconduct: Skillful classroom management decreases misbehavior and issues of discipline.  The class initially establishes classroom rules, or guidelines of appropriate behavior.  Category I behaviors can typically be handled within the classroom or setting in which the behavior occurred.


Persons Involved

 
Range of Consequences

student 



verbal intervention

teacher                              

time out

classmates



student / teacher conference

potentially the parent

class meeting

logical consequences

behavior form

Category II

Misconduct:  Chronic Category I behaviors that disrupt the constructive functioning of the classroom.  Possession of objects or materials that have a high probability of causing harm (e.g. matches, knives, drugs, alcohol) with no shown intent to use them.  Physical harm to others.

Persons Involved


Range of Consequences
student



immediate confiscation of object
teacher



notification to parent
parent




removal from classroom
principal



behavior form
members of IAT


student / teacher / parent conference
Individual Assistance Team
IAT behavior plan

meeting
    

                                      
Category III

Misconduct:  Chronic Category II behaviors.


Persons Involved


Range of Consequences


student



immediate confiscation of object

teacher                                    
notification to parent

parent                                       
removal from classroom

principal                                   
behavior form

members of IAT                      
student / teacher / parent conference

law enforcement                    
Individual Assistance Team meeting

social / health agencies        
IAT behavior plan

                                                   
notification to law enforcement

                                                   
removal from school

                                                   
referral to social/health agencies


Category IV


Misconduct:  Possession of a firearm or explosive device or  possession and intent or use of objects or materials that have a high probability of causing harm (e.g. matches, knives,  drugs, alcohol).


Persons Involved


Consequences
student                                    
immediate confiscation of object

teacher                                     
notification to parent

parent                                       
removal from school

principal                                   
behavior form

law enforcement                     
notification to law enforcement

Appendix 8

Examples of Continuums of Progress for Reading and Writing

Appendix 9

Student Enrollment Distribution

� Supports corresponding Alaska Performance Standard
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